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Abstract

This paper presents an end-~of-year evaluation of the General College's (GC)
Pilot Education Program (PEP) for academically underprepared minority students.
The results showed that compared to otker X students, the PEP students came to

the College with weaker academic skill«, ~"" iad different personal characteristics.

While the PEP students achieved and wri~ :+ :ined at levels comparable to other
GC students during fall gquarter, as th: :..¢v ngressed, they tended to perform
more poorly than the students in the compa:: : <. groups. A profile of the more

successful PEP student shows him/her to be yLuwier, have high educational aspir-
ations, and come from families where the father has post~high school -training.
Recommendations are made to continue skill dwvelopment and counseling activities
for the students throughout the year, but te fully incorporate these activities
into regular course offerings by altering thye crédit, timing, and sequencing of -

the courses.
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Evaluatlon Des1gn

In order to compare PEP students' academic progress and characteristics with those
of other GC students, two control groups were used. The first, referred to as
"non-PEP control," consisted of GC nonwhite freshman students, most of whom re-
ceived financial assistance through the Office of Minority and Special Student
Affairs (OMSSA). Generally, these students did not select the PEP program because
their prlor academic history suggested that they were not academically underpre-
pared in comparison with the PEP students. The second control group, referred to
as "psychology class control,'" consisted of all freéshmen enrolled in a section of
a General College introductory psychology course. It was hypothesized that this

. group would closely resemble the typical GC freshman student. The two control

groups, as well as the PEP students, were identified at the beginning of fall,
2978. Students’who were enrolled in any part of the PEP program at the beginning
of .fall quarter were considered PEP students for the entire year.

Surveys, Data Collection, and Data Aralysis )

Data were collected in several ways. During freshman orientatiorn, students com-
pleted the General College Entrance Comprehensive Examinatior, consisting of a
verbal and a math component. Results of this test are used by GC advisers to.help
students select appropriate courses. Students also completed the Academic Moti-
vations Inventory (AMI), a self-report instrument to assess students' motivations
for attending college. Finally,, during orientation, the students completed a
personal survey which asked for demographic information about the students and
their family backgrounds, -as well as about the needs and _concerns of the students
as they began college. The information collected during orientation was gathered
and summarized for the PEP students and the two control groups. Other demographlc
information and student high school percentile ranks were collected from student
flles. These data originate in the University Admissions and Records Office.

At the beginning of fall quarter, 1979,. students in the PEP program and the psy- _
chology class coritrol -group were asked to complete. the Brovn-Holtzman. Survey of
Study Habits and Attitudes-and the Mooney Problem Checklist. These two instruments
were administered again at the end of the qQuarter and used to assess student change
in study.-habits and attitudes and to indicate types of problems that students were

. concerned about at the beginning and the end of the fall quarter. These instru-

ments were also used by some of the faculty advisers in thelr counseling and
advising of PEP students.

At the-end of the 1979~ 80 academlc year, grade transcrlpts for students in PEP and
the tiWo control groups were examined. Information was collected from the tran-

- scripts to determine grade point average (GPA), credit completion ratio (CCR), and

retention rates for fall, w1nter, and spring quarters separately as well as cumu-,
latively for the year. ThlS information was calculated for each PEP program’ s1ngly
as well as for all PEP students combined. GPA and CCR were also calculated sepa-
rately for partlcular types of courses that students took. GPA and CCR were
determined for GC skills classes (e.g., 1402, 1405, 1708, 1431, etc.), GC regular
classes (including the varlous ethnic classes), and non-GC classes.

GPA was calculated in two ways. The first way ignores all non-credit grade symbols

(i.e., N, I, W) and uses a scale of As4, B=3, C=2, D=1. This is the way that the

&



University tyrically calculates GPA. Since other institutions often include N and
F grades in the calculation of GPA4, for comparison purposes, GPA was also calcu-
lated using a scale of A=li, B=2, C=2, D=1, and ¥N=0 .(I and W grades were ignored).
The CCR is actually the percentage of credits completed to those attempted and was
calculated by dividing all credits earnmed by those attempted. For retention data,
only students vho withdrew officialy (all ''s or a withdrawal notation on the
transcript) . vere con51dercd as College and University withdrawals.

To determine if any GPA and CCR differences between PEP and the control groups were

statistically significant, planned comparisons were made using the .05 level as
statistical significance. : : '

Results

The total number of PEP students as identified in fall, 1979, included 116 students.
Of these students, 36 were American Indian (PEP I), 42 were Chicano/Latino (PEP II).
and 38 were Black (PEP III). The non-PEP control group consisted of 86 primarily

Black students. The psychology class control group consisted of €3 primarily vhite
students. ' : ' :

The results are divided into five parts. Part I presents the high school academic
background and GC Entrance Examination results. Part II gives the academic achieve-
ment indicators of GPA, CCR, and retention for the year. Part III presents demo-
graphic information and self-reported needs of the students. Part IV gives data
relevant to the Academic Hotivations, Study Habits, and Problem Checklist surveys.

Part V identifies variables which seem to be related to the most academically
successful students in the College.

The appendix includes Tables 1-G which present specific academic and retention data
for the entire year for all PEP and control group students. Figures 1-7 graphically
present this data. - Tables 7, 8, and 9 present the same information separately for
PEP I, II, and III. Tables 10 37 give high school academic information, GC Entrance
Eyamlnatlon scores, results of the motivations, study habits, and problem area
surveys, and demographic information for all students. Tables 38, 39, and 40 give
the same data separately for each PEP vroup. Tables 41-43 show correlations .
between selected demographic and academic varlables and first-year college achieve-
ment and retentlon.

Part I: High School Academic Background and GC Entrance Examination Results

1. PEP students had lower average high school percentile ranks compared to the
two control groups (Table 10). PEP students werec also less likely to gradu-
ate from high school compared to the psychology class control. Due to in-
complete data, comparison of high school graduation rates between PEP and the
non-PEP control group is difficult because vhile 25% of the PEP students did :
not graduate from high school compared to 16% of the non-PLP group, 60% of
the PEP students graduated from high school compared to 41% of the non-PEP
group (Table 11). High school percentile ranks were missing for 70% of the
PEP students, 55% of the non-PEP control group, and 23% of the psychology
class control. Comparing the three PEP ethnic groups individually, Black -
students were more likely to have had graduated from high scheol and to. have
achieved higher high school percentile ranks compared to the American Indian
and Chicano students (Tables 38-40).

i
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On the GC Entrance Examinztion, the PEP students scored similarly to the non-
PEP control group on organizational ability and arithmetic, but lower on
verbal ability and algebra. The PEP and non-PEP control groups scored much
lower than the psychology class contirol group on all four subtests of the
examination (Table 11). lhile only 6% of the psychology class control did

‘not complete the GC Entrance Exam, 31% of the PEP students and 17% of the ,

non-PEP control group did not complete it. The American Indiau students
scored better than the Chicano and Black students on organizational ability
and verbal reasoning (Tables 38-40).

Part II: Academic Achievement and Rentention for each Quarter and the Year

1'

The yearly cumulative GPA for ail classes calculated without N grades showed .

/ PEP students to have achieved stat1st1cally significant hlgher GPA's compared
: to the two control groups. During fall and winter quarters, PEP students

also achieved hicher GPA's at a statlstlcally significant level. During
spring quarter, PEP students achieved hlgher GPA's but not at a stat1st1cally
significant level. GPA's for the three groups tended tc remain relatively
stable during the three academic quarters. While theré was a large difference
between! GPA's earned in GC skills classes compared to other classes, there¢

was little difference between GPA's earned in GC regular classes and non-GC
classes. However, data Tor nén-GC classes shoufd be interpreted cautiously
since they represent fever nurbers of credits compared to GC skills and -
regular classes. (Consult Table 1 and Figure 1.). Tables'7, 8, 9 (part A)
show that for the individual PEP groups, the overall cumulative GPA's were
fairly similar, with the Chicano group being somewhat higher than the American :
Indian and Black groups.

Table 2 and Figure 2 priesent GPA's when N grades are included in 'the calcu-
lation and show that much of the statistically significant differences
between PEP and the control groups disappear. Only during fall quarter did
PEP students achieve statistically significant GPA's hlgher than the non-PEP
control group. fWhile all of the quarterly and cumulative GPA averages for
all classes were above 2.0 for the psychology control’ group, all but one of
the GPA's were below 2.0 for PEP.and the non-PEP control groups. The .lowest
GPA averages for the PEP and psychology groups tended to be in non-GC classes.
The non-PEP control group tended to have higher averages in non-GC classes
(Figures 5 and 6). "Again, the Chicano -students- “tended- to have higher GPA's
compared to the Americah Indlan and Black students.

When the percentage of credits completed is examined (Table 2 and Figure 3),
the psychology control group completed a statistically higher percentage of .
credits each quarter and cumulatively compared to the PEP group. The PEP
and non-PEP groups completed similar percentages of credits, except during
fall quarter when PEP students completed a higher percentage of credits and

winter quarter when the non-PEP group completed at a higher level. Completion —

rates for GC skills and regular courses did not differ a great deal, but non-
GC classes tended to be completed less often compared to GC classes (Figure 7).
Tables 7, 8, 9 (part B) show tHe completion rates to be highest for the
Chicano students, followed by the Black and American Indian students. All
three ethnic groups had relatively similar completion rates regardless of the
type of courses, except for the Black students who tended to complete non-GC
courses at a lower rate. TFor all three ethnic groups the percentage of

courses completed decreased w1th each succeeding quarter.

e
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Tables 4 and 5 and Figure 4 give retention daté. PEP students, compared to
the control groups were retained at similar levels during fall and winter
quarters. PEP students remained registered at lower levels during spring
quarter conpared to the control groups. The two control groups showed large
decreases in enrollment from fall to winter quarters (1u4% for non-PEP control
and 17% for psychology control) with small decreases from winter to spring
(4% and 7%, respectively). PEP students, however, experienced a 1u4% decrease
in enrollment from fall to winter, and a 17% decrease from winter to spring.

- Table 5 shows that 59% of the PEP students remained registered for all three

academic quarters compared to 64% for the non-PEP control and 70% for the
psychology class control. Tables 7, 8, 9 (parts C and D) showed that the
American Indian students were least likely to remain registered from fall

to spring quarters (44% decrease) compared to the Chicano students who exper-
ienced a 31% decrease and the Black students with a 21% decrease. About
two-thirds of the Chicano and Black students remained registered for all
three quarters compared to 42% of the AmericanIndian students.

' Table 6 shows the types of courses registered for by the PEP and control

groups. PEP students registered for slightly more credits than the control
groups. They also registered for. more skills and non-GC courses and fewer
GC regular courses compared to the other groups. For all three groups, the
number of skills courses registered for decreased as the year progressed.

PEP students tended to register for similar numbers of non-GC credits during
each quarter, while non~-PEP and psychology students increased the number of
non-GC credits they registered for each succeeding quarter. Tables 7, 8, 9
(part E) give the credit distributions for each ethnic PEP group. Chicano
students registered, on the average, for more credits during the year com-
pared to American Indian or Black students. Black students tended to regis-
ter for similar amounts of GC skills and regular courses and non-GC courses
as the year progressed. Chicano students increased their number of GC
regular courses during the year, while decreasing the number of GC skills
courses. The American Indian students also decreased their number of GC
skills course credits during the year, but the number of GC regular course
and non-GC credits remained fairly constant.

Part I1I: Demographic Data and Self-Reported Needs -

1.

The data concerning student demographic characteristics, needs, and plans
should be interpreted cautiously, as only 48% of the PEP students., 60% of
the non-PEP control students, and 57% of the psychology control students

‘completed a Student Survey during fall quarter orientation/registration.
" Demographic information from the University'’s Admissions and Records Office

was complete for 46% of the PEP students, 42% of the non-PEP control students,
and 54% of the psychology class students.

" PEP students teﬁdédmto be older than students in the control groups. Thirty-

three percent of the PEP students were older than 22 years, while only 24%

of the non-PEP students and 11% of the psychology class  students were older
than 22 years (Table 16)

The large majority of students in the three groups were not veterans of the
armed services (Table 17).

PEP students indicated more often, compared to the psychology students, :that
they did not plan to work while going to‘college_(43% vs. 19%, respectively).

9
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PEP and non-PEP groups indicated most often that scholarship monies would be
their primary means of supporting themselves in college. The psychology

group identified family, work, and savings as their prlmary means' of finan-
cial support (Tables 18 and 19)

i

5. Most ‘of the PEP students (77%) indicated that the General Collége was their
first choice of college. The non-PEP and psycholcgy groups inditated GC as
their first choice 50% and 3u4% of the time, respectively. Thirty\percent of
the PEP students applied to at least one other college, compared 47% of
the non-PEP group and 56% of the psychology group. Twenty-five percent of
the PEP students were admitted to at least one other college, compared to
33% of the non-PEP students and 39% of the psychology students (Tables 20-22).
Table 36 gives the reasons that students enrolled in the General College.
The data indicate that the PEP students were interested.in developing them-
.selves intellectually and becoming prepared for better jobs. Tthile: all
three groups tended to have similar reasons for attendlng\GC PEP students
differed from the psychology group on "antlng to get better jobs, becomlng
a more cultured person, needing necessary courses to transfer, and not being
accepted by the college of first choice. The latter two were c1ted more
often by the psychology class control. - :

6. Over 50% of the PEP students had not enrolled in any school for’oneiyear or
more before enrolling in GC, compared to only 21% of -the students in the
psychology class. The PEP students were less likely to have taken any post-

secondary courses before enrolling 1n GC, compared to the other two groups
(Tables 26 and 27).

7. The large majority of students in the three groups aspire at least to a
bachelor's degree. Thirty-one percent of the PEP students aspire to a degree
beyond the bachelor's degree, compared to 37% of the non-PEP students and .
24% of the psychology students (Table 28). Thirty-two percent of the PEP
students do not plan to transfer from GC, compared to 19% of the non-PEP
groups and 9% of the psychology class. Thirty-two percent of the PEP students
were not sure of their transfer plans, compared to 15% of the non-PEP group
and 19% of the psychology class (Table 24).

8. The parents' educational levels were lower for the PEP students, compared to

' the other groups. Relatively few parents of the PEP students had attempted

or completed any post-secondary training, compared to the parents of the
other groups. Over.50% of the psychology students indicated at least one
parent with post-secondary training, compared to 38% of the non-PEP group
and 14% of the PEP students (Table 30). Skilled trades was the highest
occupational group listed as a parental occupation by the PEP students. The
psychology students listed managerial occupations as the largest single '
group (Table 29). Table 23 indicates that for a large majority of the PEP . __
and non-PEP students, they were the first children in their family ito attend
the University.. The psychology students were less likely to be the first in
their family to; attend the University.

9. Only 11% of the PEP students and 4% of the non-PEP students indicated before
: fall quarter ithat they would have trouble passing any of their courses.
This compares with 53% of the psychology class who answered’ aff1rmat1v~ly to
the same question (Table 32). .




10.

11.

Table 31 presents student self-ratings of how well prepared they feel in
areas related to collegiate success. PEP students believed themselves better
prepared than the other students in math, and less well prepared in reading.
PEP students also indicated less preparation in time-management skills,
compared to the other students. Generally, PEP students indicated feeling
poorly prepared in the areas listed more often ithan did the other students.

All three student groups identified English and math most often as the sub-
ject areas in which they expected to need tutoring or remedial help. The

"PEP students indicated greater needs in all the subject areas, compared to

12.

13,

the other groups. The non-PEP control group indicated greater needs than
the -psychology group (Table 34).

Students in the three groups indicated that counseling that focused on
financial, career, and academic matters would be the most helpful to them.
The PEP students identified financial counseling as the most helpful. The
need of counseling for stress reduction and test or speech anxiety was
indicated by 20% of each of the three groups (Table 37). Over 60% of each
group indicated that they could possibly use assistance in planning for a
career. Only 21% of the PEP students did not feel the need for career-
planning assistance (Table 33).

Tables 38-40 present demographic and student need information for the three
PEP ethnic groups individually. thile the incompleteness and volume of data
presented makes summarization difficult, comparisons between the three -

"~ ethnic groups show American Indian students to be older and have been out

of school longer than Black or Chicano students. Black students indicated
transfer plans to other colleges within the University more often, and Black
students also seem to have parents with more post-high school education
compared to the Chicano and American Indian students.

Part IV: Survey of Study Habits and Attitﬁdes QSSHA), Mooney Problem Checklist.

1.

and Academic Motivations Inventory (AMI)

The Survey of Study Habits and Attitudes (SSH3) showed no statistically
significant differences between the PEP students and the psychology class

at the beginning of fall quarter. Likewise, the changes in scores of these
two groups from the'beginning to the end of the quarter showed no signifi-
cant differences. Students in both tlie PEP group and the psychology class
scored similarly at the beginning and the end of the quarter (Table 12).

On the SSHA pretest, Chicano and Black students reported a greater knowledge
of study habits compared to the American Indian students. Howecver, only
six Black students completed the questionnaire and, therefore, only tentative
comparisons can be made __On the SSHA post-test, American Indian students

"showed a substantial increase in reported study habits and attitudes com-

pared to the Black and Chicano students. Only two Black students completed

the post-SSHA and, therefore, comparisons agaln can be only tentative
(Tables 38-40).

On the Mooney Problem Checklist, the PEP students reported fewer problems
at the end of fall quarter compared to the number of problems reported at
the beginning of the quarter. The number of.problems reported by the

psychology class was similar at the beginning and the end of the quarter.
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At the beginning of fall quarter, the PEP students indicated fewer problems
compared to the, psychology students. Because of the small number of students
who completed the post-test, the post-test results should be interpreted
cautiously (Table 13). Tables 38-40 give individual data for the thiree
ethnic groups. Few Black students completed the Mooney Problem Checklist.
The American Indian students reported more problems at the beginning of fall
quarter, but by the end of fall qQuarter, the Chicano and American Indian
students reported similar numbers of problems.

The Academic Motivations Inveniory (AMI), completed during freshman orien-

tation, showed little difference among the PEP, non-PEP control, and psycho-
logy class groups on the 16 scales (Table 14). Also, few differences were
evident when comparing the three ethnic groups individually. -

Part V: Correlatlons Between Selected Varlables and Measures of Academic Success

and Retention

Efforts were made'to identify relationships between certain student characteristics

and measures of academic success and retention. Tables 41-43 report these data.
They show that: : o ' ’

1.

For minority students (PEP and non-PEP control groups combined) the single
best predictor of cumulative credit completion ratio (CCR) was the high
school percentile rank, vhich had the highest correlation with CCR (r = .u49).
The Persisting Motives scale (tending to keep working at something until it
is completed) on the Academic lotivations Inventory (AMI) also had a signi-
ficantly positive correlation with student CCR. When GPA was calculated
without including N grades, the Organizational Ability subtest of the GC
Comprehensive Entrance Test correlated positively and.significantly with CCR.
¥hen N grades were included in the GPA calculation, high school percentile
rank and the Persisting Motives scale had the highest, positive correlations
with GPA. Since these two variables were also correlated with CCR, for
these GC minority students, the best predictors of success. during the first
year of college were the students' prior academic record as measured by

high school. percentile pank and motivation to persist (Table u41).

Continued registration throughout the year correlated significantly with
two AMI scales: Discouraged About School (feeling like school is too hard or
that it doesn't do any good to study) and Female Continuance (constructed to
correlate with female retention). The negative correlation between Dis-
couraged About School and continued registration implies that the more
students felt discouraged about school before fall quarter, the less llkely
they were to remain registered all year.

For the psychology control group, the only variable having a significantly
positive correlation with CCR was the GC Comprehensive Exam algebra subtest.
Three AMI scales had significantly negative correlations with CCR: Competing
Motives (desiring to do better than other students), Facilitating Anxiety
(pressure or anxiety that is enjoyable and/or helps the person to do better
work), and Approval Motives (the desire to be thought well of as an explicit
reason for learning or doing well in school). Therefore, the higher the CCR,
the lower the scores on these subtests and vicc~versa. GPA was significantly
and positively correlated with the GC Comprehensige Exam subtests and six
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AMI scales had significantly negative correlations with GPA for the psycho-
logy control group. The continued registration variable had a significantly
negative correlation with the Facilitating Anxiety scale of the AMI. The
patterns of correlations for students in the psychology control group were
very different from those for the minority students. The GC Comprehensive
Exam subtests were much better predictors of college academic success for

- the psychology control group, and high school percentile rank was a stronger

*  predictor of success for the minority students. When all Students were com-

bined (Table u41), the correlations tended to be fewer and weaker between the
variables, espascially the ANI scales. . These data suggest that different

variables are related to academic- success for minority and non-minority
students. :

3. For the groups of PEP and non~PEP combined, psychology control, and all
students combined, fall quarter CCR and GPA (N grades 1ncluded) correlated
significantly (.01 level) with students' continued registration in school,
indicating that those students who were successful fall quarter were most
likely to remain registered during the academic year (Table u1).

L, Efforts to develop prediction equations for GPA and CCR separately for

‘ minority and non-minority students were not successful due to large amounts -
of missing data. No satlsfactory equations were obtained that predlcted
more than 25v of the variance for GPA or CCR.

105
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5-~7"While not subjecting the data to strict statistical tests to determine sig-
nificant differences, Table 42 shows the following trends: In all three
groups (PEP, non-PEP control, and psychology control) females tended to have
lower CCR's than males. However, for PEP and non-PEP, female GPA's (not
including I grades) were higher than male GPA's, while in the psychology
_control group, GPA's were lower for females than for males. —When N grades
vwere included in GPA's, there was very little difference between male and
female GPA's. Younger PEP students tended to have higher CCR's and GPA's
than students 23 years and older. The reverse was true for non-PEP and
psychology students. PEP students whose fathers had academic training beyond
high school had greater academic success than those whose fathers had a
high school diploma or less. For non-PEP and psychology students there was
very little difference between students whose fathers had these different
- levels of academic background. For all three groups, students: -with-aspira-
tions to attain a degree beyond-the- four-year degree had higher CCR's and
GPA'° _than. those- stiidents who asplred to attaln a four—year degree or less

6. Table 43 further showed that for the three groups (PEP, non-PEP, psychology)9
a higher proportion of ‘males than females remained registered for all three -
quarters. Students remaining in school tended to be between 17 and 22 years
of age. Students 23 or older had a higher dropout rate. PEP and non-PEP
students having fathers educated beyond high school had a higher retention
rate than students whose fathers had a high school diploma or less. The
reverse was true for psychology fathers. In all three groups, students Who
..aspired to.attain a.degree beyond -the four—year -dégree-tended to havera~ T
higher retention rate than those who were aspiring for a four-year degree
or less.




Discussion

Through a combination of academic skills and regular courses, intense advising
and counseling, and strong ethnic identification, the GC PEP curricular experiment
attempted to enhance the academic success of underprepared minority students. The
large amount of data presented in the previous pages gives an indication of the
relative success of the Program. By traditional academic measures (i.e., GPA,

- credits completed, and reteation), we can say that, generally and in comparison to
other GC'minority students, the PEP students achieved and were retained at similar
"levels. :‘However, compared to a group of freshman students enrolled in a GC intro-
ductory psychology. class, the PEP students achieved and were retained at lower
rates. However, it needs to be emphasized that the PEP students entered the College
with weaker skills and consequently poorer chances of success compared to these
other groups. Therefore, although the PEP students achieved similarly.to the

minority comparison group, in order to do so they had to overcome more deficiencies
during the year.

A more specific examination of these academic indices shows that PEP students, com-
pared to both control groups did quite well fall quarter. They achieved over a
2.00 GPA (including N grades), completed 70% of their classes, and 92% remained
registered during the quarter. By spring quarter these figures were much reduced:
GPA below 1.75 (including N grades), completed 41% of their classes, and 61%
remained registered. Figures 1-4 graphically show, this downward trend. While

the comparison groups also experienced decreases during the year, PEP students had
the most prominent decreases. This downward trend suggests that perhaps the in-
tense support and skill development afforded PEP students during fall quarter was
removed too soon. Table 6 shows that during spring quarter PEP students enrolled
in fewer GC skills classes and more non-GC classes. However, the answer is not
‘necessarily for PEP students to register for fewer GC regular and non-GC courses

as an examination of GPA's and credit completlon ratios for GC SklllS, GC regular
and/non-GC courses during spring quarter show them to be similar. Even assuming
that the students needed more academic skill development, a serious motivational
problem arises ;/among-the students as they complain about not wanting to be "held
back" by Sklll courses and. desiring .to take more "transferable" courses. Perhaps
innovative ways need to be explored and tested whereby students can achieve skill
proficiency while enrolled in regular college courses during their second and third
quarters. Perhaps the concept of separate skills courses needs to be reexamined in
favor of a system which incorporates these skills into existing regular courses.

It may necessitate a rearrangement of credits and hours for these particular

course sections so that, for example, a five-credit history course could meet three
hours per week over two quarters with the extra. time g1ven to skill development in
reading, wrltlng, and study behavior.

Together with providing academic skill development, a strong supportive/counseling
component is indicated for PEP students. Of those PEP students who responded to
the Student Survey, 75% indicated that they wanted help with career decision-
making. - Further, 64% and 43% indicated that they desired financial and academic
. counseling and 20% were desirous of counseling to reduce stress and speech or test
“anxiety (Table 37). . These counseling concerns were generally more frequent com-
pared to the control groups, and combined with low academic skill development,
represent & substantial handicap for the PEP students when entering college.
Clearly, it seems that an effective, continuous counseling system needs to be
delivered to these students. Small group activity which focuses on the students'
major areas of concern would be one way to implement the counseling. Students are




-10~

saying that they want help with financial matters, educational and career planning,
and stress reduction, in addition to counseling related to family and interpersonal

(‘_matters. Again, as with delivery of skill services, this. counseling component may

need to be delivered in different ways: 1nd1v1dually, small group, through regular
classes. Perhaps greater use should be made of peer counselors, written commuslca-

tion, and telephone counsellng to supplement existing counsellng personnel and
services. .

One global index of how successful .PEP students were during the yea> 3: to count
the number of students who remained registered all year, achieved a cumulative GPA
of 2.00 or above, and completed at least 75% of their credits. The data showed
that 28 PEP students or 2u% of the total achieved at these levels. Twenty-two
percent of the non-PEP control group and 47% of the psychology _group achieved at
these levels. Therefore, again PEP students achieved 81mlldrly to the non-PEP
control group, and lower than the psychology group. For the-individual PEP groups
" of. American Indian, Chicano, and Black students, 11%, 33%, and 26% achieved at

these levels, respectively. Uhen the levels of achlevement are lowered, 40% of
the PEP students remained registered all year, achieved a cumulative GPA of 1.50 or
abore, and completed at least 50% of their credits. This compares with 4u4% of the
non-PEP and 66% of the psychology control groups. For the individual PEP groups,
American Indian," Chicano, and Black, 19%, 48%, and 50% achieved at these levels,
respectively.

Not cnly is it necessary to ask broad questions about the relative success of the
Program, but -also to address the questions related to characteristics of successful
studeats in the College.. Part V of the Results section of this paper partially
addresses these questions. Clearly, one of the best indicators of whether a stu-
dent will remained registered during the year is their fall quarter GPA (N's
included) and the percentage of -credits completed fall quarter. This finding
suggests the importance of students getting off*to a good start their first

quarter in college. For the minority students and all students combined, high
school percentile rank correlated most highly with the cumulative percentage df
credits completed, and cumulative GPA .during the year. Therefore, of the variables
examined, the single best predictor of cumulative GPA and credits completed was
high school percentile rank. The GC Comprehensive Entrance Exam had little
correlation with academic success for the minovity students, but correlated more
highly (especially the verbal component) for 211 students comhlned

There was little difference between female and male PEP students and their levels
of achievement and retention. However, younger PEP students (22 years and below)
achieved ‘better than students older than 22 years. Also, PEP students whose
fathers kad morethan a liigh school education achieved better ard were less likely
to drop out compared to those whose fathers had less education. The PEP students'
level of aspirations was not related to achievement levels. However, those with

" higher academic aspirations were more likely to remain enrolled.

To summarize generally, among the PEP students, it appears that the more successful
and persistant students tended to be younger, came from families where the fathers
had post-high school education and had educational aspirations beyond a four-year
degree.

(@4
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Conclusions , . . -

Obviously, all of the comparisons, subtle differences and analyses of such a large
amount of data is beyond this report. However, some concluding comments can be
made. PEP Students when entering during fall, 1979, were very diffcrent from a
more typical group of GC students in both demographic characteristics and academic
development. They were also different, but less/so, than .a group of GC minority -
students not in the PEP program. PEP students achieved and were retained at high
levels during fall quarter, but these achievements decreased as the year progressed.

The most successful PEP student was.younger, hpd high aspirations, and came from
families with post-high school educated fathi7s.

These findings suggest that a program specifically designed for students as those
enrolled in the PEP program is needed as they appear to have different needs from
other GC students. It is suggested that skill development and counseling of these
students' continue at a regylar and intense way during the entire academic year.
However, due to student (and perhaps faculty) resistance to registering for pri-
marily skills courses during the year, efforts need to be made to integrate skill
development and counseling activities into existing and regular courses (perhaps
by altering the credit, timing, and sequencing of the courses). Finally, hopefully, -
other variables can be found, and deeper levels of sophistication achieved to
further evaluate a program of this nature. In this evaluation, no attempt was
made to examine variables such as the nature of the student-teacher interaction,
classroom attendance, specific personal stressos of the students, and other vari-
ables which may have impact on student achievement and retention. Through dialogue
and discussion, perhaps this report can provide an impetus to examine other inter-
ventions and factors which contribute to student achievement and retention in the
General College.

7
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Fall Quarter

GPA ®
Standard Deviation

Number of students .

¢ Winter Quarter

'GPA
Standard Deviation
Number of students

Spring Quarter
GPA :
. Standard Deviation

Number of Students

Cumulative

GPA , )
~Standard Deviation
Number of. students

b
-1

TABLE 1

MEANS AND STANDARD DEVIATIONS OF GRADE POINT. AVERAGES (GPA) FOR ALL STUDENTS
WHO REMAINED REGISTERED EACH QUARTER

(Scale: A=4, B=3, C=2, D=1; N's not included in calculations)

PEP (N=1

16)

Non-PEP Control (N=86)

Psychology Class Control (N=83)

GC

GC

Skills Regular

Non-
GC = All

G
Skills Regular
Classes Classes‘Classes Classes (lasses Classes Classes Classes

GC Non-
GC

All

Skills Regular GC

GC GC Non-
All

Classes Claésg§rblasses Classes

3.05

.69
57

2.99
.70
36

2,74

82

- 17

2.97
65
70

2,45

2,62 2,30 2.73 2.24 3.00
.13 1.10 69 JTH .68 .00
92 5 99 - 25 56 C2
2.7 2.84  2.73 247 2,21 3,30
.81 1.09 .75 .96 .75 .80
63 13 69 23 58 14
2.68 2,40 2.62 2,71 2,30 2,34
.72 1.26 .72 .63 80 .74
42 9 48 10 38 10
2,58 2,60 2.64 2.50 2,22 2.84
.63 1.09 .57 .79 .61 1.03
93 - 22 9y 41 63 19
Significant Contrasts: All Classes
PEP vs, Psych
Fall p <.01 p <.001
Winter p ¢.05 " p ¢.001
Spring -— -
Cumulative p <.05 P <.001

C 2,27
64

60

2,26
T4
56

2.33
.11
42

2,24
.55
- 68

PEP vs, Non-PEP o

3.00 . 2.45

2,37  3.00
71 .67 .87 .63
13 H 9 73
2,79 2.42 2,40 . 2.44
. a7'+ . -59 .95 N .60
13 62 16 - 63

2.63° 2,59 1,88  2,u8
45 .80 87 72
7 49 19 50
2,82 2,42 2,23 2.43
.68 .58 .85 .55
n yin 30 -

18



Fall Quarter

TABLE 2

MEANS AND STANDARD DEVIATIONS OF GRADE POINT AVERAGES (GPA) FOR ALL STUDENTS
' WHO REMAINED REGISTERED EACH QUARTER
Ast, B=3, C=2, D=1, N=0)

(Scale:

PEP (N=116)

Non-PEP Control (N=86)

_Psychology Class Control (N=83)

GC

GC Non-

Skills Regular GC

a1l

GC -

GC . Non-

Skills Regular G6C
Classes Classes Classes Classes Classes Classes Classes Classes (Classes Classes Classes Classes

All

GC

Skills Regular

GC

Nen-
GC

All

" 2,07 2,18 1.04  2.05

1.73

' 1.33

2,43

2.15

GPA - 1.54 1.60 2,11 2.59

Standard Deviation 1.45 1,09 1.39 . 1.16 1.1¢8 1.11 1.15 1.05 1.20 L 1.36 .94

Number of students 78 ;03‘ 11 107 30 T4 3 75 14 79 10 79
‘Winter Quarter ‘

GPA 2.00 2,12 ° 1.63 1.87 1.95 1.86 2,20 1.77 2,54 2,29 1.70 2,20

Standard Deviation 148 1.35 - 1.66  1.30 .29 1.06 1.75 1,08 1,08 .72 124 .80
_Number of students. . . . 50...—79-———D2-———85 777 HgTTT 3] 62 14 63 21 65

Spring Quarter _ - » . _

GPA 1.27 1.73 1.35 1.58 1.37 1.40 ° 1.52  L.43 2,05 2,27 1.yl 2.03.
‘Standard Deviation 1.42 1.40 1.54 1.30 .42 . 1.23 1.3l 1.16 1.22 1.07 1.13  1.06

Number of students 33 62 16 68 19, 57 15 60 9 53 25 57

Cumulative . .

GPA - 1.84 1.86 1.48 1.75 1.70 1.45 1‘79 1.47 2,38 2,08 1.61 2.0l
. Standard Deviation 1.37 1.10 1.48 .10 . 1l.21 1.05 1.62 .99 1.10 .90 1.20! .87

Number of students 92 106 35 110 48 79 30 79 2% 79 - 37 79

Significant Contrasts: All Classes
PEP vs. Psych PEP vs. Non-PEP
Fall — - p¢.ol
1 3 Winter ——— 2 -—— . .
- Spring p ¢ .05 .= o : S5 )

Cumulative. -—- - . : 43
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TABLE 3

- MEANS AND STANDARD DEVIATIONS OF THE CREDIT COMPLETION RATIO (CCR) FOR ALL STUDENTS

PEP (N=116) Non~PEP Control. (N=85) Psychology Class Control (N=83)

6 6 Non- G 6 Non- GC 6C Non- |
Skills Regular GC ALl Skills Regular GC ALl Skills Regular GC Al
Classes Classes Classes Classes Classes Classes Classes Classes (Classes Classes ‘Classes Classes

| Fall Quarter

R 69 5 LT 6059 .50 LBl T L8 LT LB
Standard Deviation 4% 5 LW 43 58 400 36 300 LML 30
Number of students L/ I RS VA B0 kR 1 8 L &

Winter Quarter | |

CCR T I B 69 67 .52 B2 80 .85 .57 .80
Standard Deviation . 41 82 48 .36 42 % 500 B4 280 .30 .50 .30
Number of students n 9 28 % 1 B % 66 M 87 7 68

’Spring Quarter

CCR T ) . 36 .52 46 49 58 L .59 .66
Standard Deviation 4 42 51,38 M k39 Sl LW
Number of students 51 B 22 B % 681 A 64 12 5% 31 6

Cumulati%e

(R B N R Y BN SR NN NS Y | BB
Standard Neviation LI ST R | M0 38 4T 36 G330 LN
Mmber of students 106 12 M 12 . % 8 ¥ 8 8 & W 8

Significant Contrasts: All'Claéses o

PEP vs, Psych  PEP vs.lNon-PEP

Fall p WOl -
‘Winter - P ¢.001 Cop=E.08

Spring P <.001 e -

Cumulative  p <.001 g | | ”

00 o S i
b b ‘
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TABLE 4

PERCENTAGE OF WITHDRAVALS FROM THE UNIVERSITY DURING THE ACADEMIC YEAR

. | . | Psychology Class
PEP (N=118) = Non-PEP Control (N=86) Centrol (N=83)

‘\ Fall ~ Winter  Spring Fall  Vinter  Spring Fall ~ Winter Spring
' ‘\Quarteri Quarter Quarter Quarter Quarter Quarter Quarter -Quarter Quarter

Ay

' a— w— —— [ —— — —— ——— —— — —— —— — —— — — — —

Not registered or fees

L4
' ) ‘\‘\ 2 \
not paid LT

2 0 17 W O™ 2 21800 2 % 111518 B B
, \ \ ' ’ : ‘
Withdrew‘during firsfi; e
Ry LRl 00 112 200 220 00

\
S\

W;;g:;ew after second 3 3 3 s r 5 6 1 1 2 9 1 1 3 & 1 1

fmcied registered 10 R 9L W LB T W65 %o M M % 6 oW N
\\\n | \\

TABLE §

REGISTRATION STATUS DURING THE ACADEMIC YEAR

| Non-PEP Control Psychology:CIass

\ | \\\ .PEP (N=116) (N=86) Control (N=83)
\ | \ Vs _N_\i Con
|- .‘Cémpleted registration for '\ T T e
I , \,all three quarters. \74 B | 0 N 60 N
| \ \\ \ :
"~ Renained registéred for T
\ a1 three quartens 68,\ s\sg\ 5 6 B
| SR |
.
\ \\ N
\ iy
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. - THBIE 6

CREDIT DISTRIBUTIONS FOR ALL STUDENTS

c - | PEP (N=118) ____NonePEP Control (N=85) Psychology Class Control (N=83)

6 6 N G & N € 6 - Hon-
Skills Regular GC. ALl Skills Regular GC ALl Skills Regular GC ALl
(lasses Classes Classes Classes (Classes Classes Classes Classes Classes Classes Classes Classes

[

;“" Fall Quarter

Muberof stidents 12 10 L W0 % o 4 ® - % @ LW
Total credits ., 685 913 50 1648 M6 %l 9 W6 g B9 3 ]
Average credifs 67 83 kS 10 B3 b 22 W0 40 0.9 b 12

Hinter Quarter

Humber of students no0 % 9} 3. 64 2% 6 VR B B

* Total credits Moo L s e 100 6 8 e e | W W)
| verage credits . 5.2 b 5.0 LbS— 42 W32l UUE T 12 66 13,6
Spring Quarter’ | |
Number of students 57 15 22 15 % 6l A B 12 59 i 60
Total credits MooT2 %5 L85 w0 86 10 8 % S Lo 7
 hverage credits WEO85 RS Il 35 03 53 129 30 95 52 126
Gmlative o |
Mmber of students” 106 12 4 2 52 \ga BB 8 N WK
* Total credits 1303 26 290 4069 365 208 204 2853 162 - 2083 3L 2666

Average credits. 12,3 221 7.2 3.3 702157 5.8 b 58 21,8 40 33,3
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PEP I - AMERICAN INDIAN STUDENTS (N=36)

4

- v

TABLE 7

A. Means and Standard Deviations of Grade Point Average (GPA)

for the Academic Year

(Scale: A=4,B=3, C=2, D=1; N's
not included in calculations)

Fall Quarter

GC

Skills Regular
Classes Classes Classes Classes

GC

.Non~- -
GC .

All

(Scale: A=, B=3, C=2, D=1, N=0)

GC

Skills Regular

GC

Non-~

GC

*All

Classes Classes Classes Classe§

" 2.75

O

ERIC

wll Toxt Provided by ERIC

GPA _ 2.64  3.25  2.66 1.18 ° 1.87
Standard Deviation .89 .62 1.06 .59 1.49 1.26
Number of students 8 21 3 26 17 27
Winter Quarter
GPA 3.07 2.43 3.07 2,52 1.70 1.55
Standard Deviation 1.01 l 13 .81 1.00 1.77 1.51
!Nygber of students 5 15 R £ e R}
Spring Quarter
GPA 3.00 2.86 1.14 2.31 1.50 1.29
Standard Deviation 1.41 .80 .28 .92 1.91 1.49
Number of students 2 7 4 8 4 14
Cumulative
GPA _ 2.85  2.59 2,29 2,56 1.36  1.49
Standard Deviation .90 .67 1.02 .55 1.51 . '1.23
Number of students 13 22 8 26 23 29

Fall Quartef

CCR
Standard Deviation
. Number of students

Wwinter Quarter

CCR.
Standard Deviatlon
Number of students

Spring Quarter
CCR ' .
Standard Deviation
Ngmber of students
Cumulativé

CCR’

Standard ﬁeviation

Number of students

GC

GC .
Skills Regular ) :
" Classes Classes Classes Classes.

Non-~

" GC

All

.44
g
25

.36

45

17

.50

.52
12

34
.36
27

.56
.46
32

.35
.35

25

.31
.37
15

«37
.34
33

.33

.52
6

44
.48
12

.50

. .53

Al

46
16

.u8
40
32

.35
.32
25

.33
.38
. 16

.35

33

.30

~ B. “Credit Completion Ratio (CCR) for the Academic Year

32

1.68
1.70

e ,,._ll—,.»» .

.76
.63

1.08
1.08
14

1.46
1.20
3L

1.52
1.37

N

1.14
1.24
14

1.21
1.12
33



' TABLE 7 - CONTINUED

€. Withdrawal from the University,ﬁuring the Academic Year

Fall ‘ Winter Spring
Quarter Quarter . Quarter
., N & N8 N 8
Did not register or pay fees 2 6 10 28 20 56
Withdrew during first two weeks 2 6 1 3 . 0 -0
Withdrew after second week 1 3 0 0 0 0
Remained registered 31 86 25 69 . 16w
D. Registration Status
' N 3%
Completed registration all 15 42
three quarters .
.ﬁ;M_ﬂRemained—registered“all"'“‘*‘”W"”"igm“”;é“’”"#——“‘——~ o
three quarter’
E. Credit Distributions
GC. GC Non-
Skills Regular GC All

Classes Classes Classes (lasses

Fall Quarter .
Number of students 25 - 32 6 32

Total credits 150 288 32 . 470
Average credits - 6.0 8.0 5.3 14,7

Winter Quarter

Numbeb:of students 17 25 12 25
-Total credits 4 239 74 377
Average credits 3.8 9.6 6.2 15.1

Spring Quarter

Number of students 12 15 -8 16
Total credits 25 °  1u8 37 2.0 .
Average credits 2.1 9.9 4,6 13.1
Cumulative
Number of students 27 33 . 16 33
Total credits 239 675 143 1037
Average credits 8.8 20.4 8.9 31.4
33




TABLE 8

PEP II - MONOLINGUAL AND BILINGUAL CHICANO (N=42)

A. Means and Standard Deviations of Grade Point Averag (GPA)

for the Academic’ Year

(Scale: A=4, B=3, C=2, D=1; N's ..
not included in calculations) (Scale: A=4,B=3, C=2, D=1, N=0)

e Ge Non- 6 6 Nom-
Skills Regular GC. All Skills Regular GC All
Classes Classes Classes Classes Classes Classes Classec Classes-
Fall Quarter ' : A S
IPA '3.04 2,67  1.67 2.8l 2.57 2,57  1.25 2,57
Standard Deviation .69 .78 - .58 .75 l.24 .85 .96 .94
Number of students 34 4]l 3 4] 39 41 4 4]

Winter Quarter

[:R\!: Number of students 42 -42 710 L2

wll Toxt Provided by ERIC

GPA TTU8I027TT20927 238 72,82 2.8 T2.30 0 1.3 2.10

‘Standard Devigtion .63 . .72 1.60. .73 1.3 1.3% 1,70 1.30
Number of students 21 - 28 4 31 T 25 T34 7 36
Spring Quarter ‘

GPA . 2.87 2.70 3.67 2,82 1.5  :1.95 1.83  1.87
Standard Deviation .82 .77 .58 .54 l.u8 l.40 2.04 1.36 .
Number of students 11 19 3 21 . 19 26 6 28
Cumulative 4

GPA : 3,02 2,62 2.65 2.72 2.22 2.19 1.78 2,21
Standard Deviation .60 .69 1.32 .62 1.17 .96 1.71 .95

Number of students 36 41 S S 4 40 - 4l 13 41

B. Credit Completion Ratio (CCR) for the Academic Year

GC GC Non- : “
Skills Regular . GC All - -
Classes Classes Classes Classes

Fall Quarter ' .
CCR : .80 .87 .75 .8l
Standard Deviation .36 .26~ .50 .28
Number of students 42 k2 4 42
Winter Quarter _ o :' :
CCR .66 .59 Ll .59 : ‘
Standard Dev1at10n 40 42 .53 .36. : /
Number of students 29 39 9 39 /
Spring Quarter _ o . v : /
CCR : 43 .48 .50 .48 . ' S
Standard Deviation .u4 U5 .53 LUl :
Number of students 27 22 8 - 32 3

/
Cuaulative )
CCR , .64 .64 .53 64
Standard Deviation .30 .31 49 .26 3 a

.t' .



TABLE 8 - CONTINUED

C. Withdrawal from the Univeisity-Duﬁiqgithe Academic Year

Fall Winter Sprihgﬂ;

Quarter Quarter Quarter
. X % X % N 3
Did not register or pay fees .0 0 3 7 10 - 24
Withdreﬁ during first two weeks 0" 0 0 0 .0 0
Withdrew after two weeks | 1 2 2 5 o ' E -9
Remained registered . C 41 98 37 88 : 28 67
D. Registration Status
SO VPRV RRSRSRS | SN  JUPUU TR
Completed registration all 32 76
three quarters .
© Remained registered all '
28 67
three quarters
E. Credit Distributions
GC GC Non-
Skills Regular GC “Al1l

Classes Classes Classes Classes

" Fall Quarter

Number of students 42 42 b 42
Total credits 373 244 14 631
Average credits 8.9 . 5.8 3.5 15.0

Winter Quarter

Number of students 29 39 9 39
Total credits 191 352 43 586
Average credits 6.6 9.0 4,8 15.0
Spring Quarter ‘ 2
Number of students 27 32 8 32 '
Total credits 149 31y 35 498
Average credits 5.5 . 9.8 L4 15.6
Cumuléyive
Number of students 42 42 10 42
Total credits’ - 713 910 92 17185
Average credits; 17.0 21.7 9.2 40.8
25 ,



A TABLE 9 .
'PEP III - BLACK STUDENTS (N=38)

Means and Standard Deviations of Grade P01nt Average (GPA).

for the Academlc Year

[
(Sgale: A=4, B=3, C=2, D=1; N's

not included in calculations) (Scale A=L,h B=3, C=2, D~l N=0)

Fall Quarter

GC

GC

Skills;Regular. : .
Classes Classes Classes Classes

Non-
- GC

All

GC

Skills Regular

GC

Non-‘ ,
GC All

Classes Ciasses Classes Classes

B. Credit Completion Ratio (CCR) for the'Academic Year

[:R\f: Number, of students

wll Toxt Provided by ERIC

GC

GC

Skills Regular
Classes Classes Classes Classes

‘Non-
GC

A1l

GPA ° 3.07 ~2.55 Blank  2.64 1.87 1.98_ 0  1.95_
Standard“Dev1atlon .59 . T4 0 .68 l.45 .08 ~_ 0 1.10
‘Number of students 15 30 0 32 22 35 N1 35
Winter Quarter

GPA 0 2.87  2.7%  3.00 2,74 1.79 2,38 2,00 \2.1l7
Standard Deviation .74 .58 1.00 +57 1.54 l.08 1.82 . 116
Number of students 10 20 3 22 16 23 y 6
Spring,Quarter i

" GPA 2.25 2.57. 3.00 2.53 .83 1.75 1.50 1.51

- Standard Dev1at10n .50 .60 0 .58 1.15 1.32 1.73 1.23
Number of students L 16 2 18 10 22 L 26
Cumulative -
GPA 2.97 2.52  3.00 2.58 .69  1.77 172 1,71
Standard Deviation .58 .51 .71 .50 1.39  l.04. 1.68 .04
Number of students. 21 30 5 32 29 - 36 8 36

Fall Quarter
CCR .15 .75 0 .72
Standard Deviation .38 . .39 0 .37
Number of students 35 36 1l 36
- Winter Quarter 4
CCR .52 .61 . +33 .54
Standard Deviation = .37 43 47 .36
Number of students 25 27 7 30
\
Spring Quarter \
.. CCR .30 .40 .33 .38
- ,Standard Deviation .36 41 .52 .35
"Number of students 18 28 6 28
: 1 .54 .38 .51 - ~
Stan ard Deviation .34 .3 .46 Q330 ~
37 37 10 .YUg '



W . | : .
TABLE 9 - CONTIngyﬁ

C.: Withdrawal from the University During thelAcadJ&ic Year

Fall W#inter Spring
Quarter Quartex Quarter
N8 L3 N &
Did not register or pay fees . 0 0  7 18 10 26
Withdrew during first two weeks 2 5 - 1 3 0 0
Withdrew after two weeks : l 3 1l 3 . l 3
Remained registered 35 92 9 76 27 71
D. Registration Status
. N 5
Completed registration all
27 71
three quarters
Remained registered all 25 66
three quarters
E. Credit Distributions
GC GC Non- -
Skills Regular GC All

Classes Classes Classes Classe§

Fall Quarter

Number of students : 3§ 36 1“ 36
Total credits 162 38l Y 547
Averdge credits 4.6 10.6 0.4 15.2
Winter Quarter

Number of students 25 27 7 .30

Total credits 115 260 28 L03
" Average credits 4.6 9.6 4.0 13.4
Spring Quarter .

Number of students 18 28 6 28 C e -
Total credits 4 - 280 23 377
Average credits 4,1 10.0 3.8 13.5
" Cumulative

Number of students 37 . 37 10 . 37
Total credits . 351 921 55 1327

Average credits 9.5 24,9 5.5 35.9




TABLE 10

HIGH SCHOOL PERCENTILE RANKS

PEP ' Non-PEP Control:
T (N=116) (N=86)

Distribution of High School Percentile Ranks

N % N %

10 or less 7 6 3 3
11 - 20 6 5 3 3
21 - 30 -y 7 7 8
31 - 10 2 2 7 8
41 ~ 50 M 3 7 8
Greater than 50 8 7 9 10
Missing o 81 70 50 58

Means and Standard Deviations of High School Percentile Ranks

N X SD N ¥  SD

—— ——

35 29.43 19.61

36 37.64 17.86

 Graduated from High School

A - S T
Yes 70 - . 60 35w
No 29 25 16
‘Missing 17: 15 37 43

38

‘ Psféhology
Class Control
(N=83)

N %
v s
1 13
9 11
-1y 17
11 13
15 18
19 23
N X SD

64 34,70 18.86

N3
65 78
5 6
13 16



TABLE 11
GC ENTRANCE COMPREHENSIVE EX

MEANS AND STANDARD DEVIATIONS OF PERCENTILE RANKS

Psychology
PEP- Non~-PEP Control Class Control
N ¥ s © N _ X SD X X SD -
Organizational - 85 26.40 22.43 69 26.35 24,10 77 51.80 27.03
“Ability

Verbal Ability 85 20.2¢ 19.18 69 23.51 20.14 77 U45.68 24.57

(SCAT)

Apithmetic - o 85 30.69 24.24 .69 29.68 27.73 77 -50.54 26.u1
Algebr;, o 85 28.06 24,73 69 37.09 31.83 © 77 6l.20 28.25
tissing Data . .31 17 8




TABLE 12

PRE- AND POST-TEST MEANS AND STANDARD DEVIATIONS

OF SURVEY OF STUDY HABITS AND<ATTITUDES (SSHA)

Psychology
PEP Clas; Control
l X SD _N_ X SD p vaiue

Pre-Test e e e e e —~N

Study Habits _ 53 44.21 16.67 55 40;13 '16.57‘ .20 (ns)

Study Attitudes 53 55.83 14.28 55 ‘55,14 15.22 .81 (ns).
Study Orientation 53 100.26 27.93 55 95,00 20.74 * .34 (ns)
Post-Test :

Stﬁdy Habits 43 43.51 17.27 46 140.17 15.88 ——
.uéfﬁdy Atticudes 43 56,00 18.81 46 52.61 16.46 -

- Study Orientatipn 43 99.60 ‘33.47 46 88,37 34.17 —_—

Aﬁgrage Chang§ per Persén Between Pre- and Post-Test SSﬁA

étﬁdy Habits 38 0.97 14,71 33 -1.21 g.21 .45 (ns)
.Study Aftitudes 38 -1.18 13.09 33 -1.27 9.40 .97 (ns)
Study Orientation  ° 38 -0.42 25.75 33 -6.24. 24,69

.34 (ns)



TABLE 13+ . °
PRE AND POST MEANS*' AND STANDARD DEVIATIONS )
'ON THE MOONEY PROBLEM CHECK LIST -~~~ = === ==

1

i

’ =

) ~
ad : i . , e
e Psychology
. B PEP- : Class Control
< : . .
S . _Pre (Nsu2) . Post (N=23) Pre (N=79) . Post (N=12)
' \\:. ~ ‘\_ - . . -
froblem Areas;. . . _X_ _sp ¥ _SD X_ _Sp < _X_ _sp "
Health and Physical ’ o oy _
Development « 3.05 2,43 2.17 2,21 2.49 2.11  2.50 1,68
Finances, Living ) R _ .
Conditions and ' 5.443.3,76 4,70 3.11 . 4,16 4.05  3.50 3.23
Employment : : .
Social and Recreational - v " S ) . .
u
Aotivitios 3.17 2.67 2.6 2.83 3.43 3,26  3.00 3.95
Soc1al—Psycholog1cal - ' : C S
Relations 2,90 3.46  2.87 3.0 3.51 3.70 4.3 3.26°
personal-Psycholog®sal 364 3.27  2.04 2.80 . . 3.80 3.58  4.33 "4.19
Relations . : . N
Courtship, Sex and 1.48 2.79  1.48 2,39 2.14 2,55  1.42 1.16
Marriage N \ : .
Home and Family | 2,07 2.38  1.48 2.66 2.68 3.49 2,33 :3.42 °
Morals and Religion ©1.55 1.61. .1.39 2.37 3,08 4.40  1.83 2.21
'Adjustment to College  5.43 14.66. 4,35 3,66 6.24 4.65 6,92 5.u45
The Future: Vocational 2.48 2.45 2,04 3.11 3,67 3.72  3.33 3.68
and Educational .
Curriculum and 1.52 2,07 1.87 2.26  1.52 1.86  2.33 1.78
‘Teaching Procedure . > :
TOTAL 32.57 20,95 26.65 24.23  37.51 28.51 36.58 24,59

. :
Means 'show the average number of problems indicated
in.a particular area,




'N
‘Thinking lotives * 4
Achiéving Motiyes. | ;8'
 mmmmm_“ ﬁ
- Competing Mot ives by
 Influencing Motives R
IFécilitatiﬁg Ankiety
:.érades Orientation 2
- Economic Orientation | uav
-Deéire for Self-Improvement by
;Dehanding | )
AEf Liating Notives 46
.lwWithdrawing'Motives . 4t
Need for Esteen 38
 Dbilitating Anxdety 0
Dislike School W
Discouraged about Séhooli 'ﬁi

fHlar*-=* students who comp

« ERICs9

' [/ Mmuurvauc

PEP
(N=49) 4

X

TABLE 14

5D

Lo R e

42 .

le;ed the Acadenic Hotivations Inventory,

307
3,58
3,50

2,55
2.7
232
3,55

3.61
A

2,%
3,17
2.4
2,80
2,69

2,2

2,30

66
;77
W18
L
99

79
9
7
1.0
9
92

VRIS AND STANOARD DEVTATIONS 0§ ACKDEAIC WOTIVATIONS INVENTORY

an-PEP Control

N

(N=59) &

X

Bl

—tewes | Svmem——— i

50
5

55
53

L

b4
o)

55
56
-
53

50
m
5
',52'

81

2,88
3.4
3,5
2,19

2,69
'1-96
3,63

3.50

3,91

2,83
3,18
2,28
2,69
2.7
1,89
2,2

67.

.68

76

9

8
78
59
70
87
5

.6t
090

85

W12

W5

Psychology
-Class-Control

(H53) 5
LI
0 288 .6
. 34 60
5382 6
52k
269 B
195 78
BONE 59
5 .35 .0
% 3.7 .67
2,830 56
RN
5 208 6
W28 .90
B0 .
218 0N
2.0 5



TABLE 15

SEX OF STUDENTS

PEP © Non~-PEP Control
;\\\\\u% N %
Female ' . 53 ug ™ u8 56
Male ' 60 52 : 38 . uy
Missing Data : 3 2 0 0
\\.

TABLE 16 .
AGE OF STULENTS

PEP Non-PEP Control

(N=56) % ~ - (N=52)g

N % N %

17 or under . R P S

1822 S bg 3% 69
325-'25 : | | 9. 16 | 2y
26 - 30 - | b7 - 7 _. 1y

31 ;_35j . o 3 5 4
36 and over 3 5 i ‘“iuu _' 2
-MiSSing Data. . .5 9 2y

*Number of students who .completed the GC Sfudént,Surve&.

[
N

Psychology
Class Control

N %
51 61
30 36

2 3
Psycholcgy

Class Control -
(N=47)s °

No %
.ﬁﬁ EPRE
37 79
Y 9
1 2
0. 0
0 0
1 2



© TABLE 17

VETERAN STATUS

Psychology .

| PEP Non-PEP Control Class :Control
3 ' (N=56) % - (N=52) % . (N=y7) %
. v s L SN T
L Yes o | -8 5 . - oy 8 2 4
No T | SR 47 © 8y ' 46 - 89 . 42 89
Missing Data . 6 11 2 y "3 . 6.
TABLE 18 _
»SfUDBNTS PLANNING ON WORKING VHILE ATTENDING COLLEGE
. Psychology
" PEP Non-PEP Control Class Control
(N=56) = _ (N=52) S (N=u7) %
“ N 3 N % N %
No : Con 43 BPTI 9, 19
- Yes: 1-16 hours /week , 7 13 : 5 10 9 1.19
Yes: 11-20 hours/week 18 a2 15 29 23 49
Yes: 21-35 hours/veek 4 7 5 10 5 11
’ Yes: 36 or more hours/week 1 | 2 3 6 , 1 2
Missing Data 2 4 | 4 g 0 0

o

*Number of students who completed the GC Student Survey.




TABLE 19

'SOURCE OF FINANCIAL SUPPORT TO ATTEND COLLEGE-

. _ Psychology
PEP Non-PEP Control . Class Control
. . \. :
_a. ' _a ' '__a
| N % X N %5 _X N % _X
Family 7 6 ‘81,71 & 12 14 41,50 26 31 58,77
Work 21 18 30.19 13 15 31,69 20 24 32,55
Savings , 3 2 23.32 13 15 36,68 22 < 26 37.82
Loan | . 19 16 "37.84 11 13 52,45 17 20 43.06
 Scholarship | 38 33 80.37 23 27 .73.56 10 12 42,00 -
E Other | 9 8 53,44 2 2 .62.00 1 1 99.00
N . _ - '
Missing Data 6u 55 u7 55 ( u0 us
. . . . .\\ :
a_ .
X = Average percent of total support
i
o
/

[N
(5]




WAS GENERAL CO%—%&E STUDENT'S

FIRST, SECOND, OR THIRD CHOICE?

_/

Psychology

PEP Non-PEP Control . Class Control
(N=56) & (N=52) % (N=47)y
N % N % N %

] First Choice a 43 77 26 50 16 . sy
Second Choice T 200 3w 27 57
Third Choice i 0 oy 2 a6
Fourth Choice | o . o 1 2 1 2
Missing Data 1 2 w8 0. o0

B " TABLE 21 n
NUMBER OF OTHER COLLEGES TO WHICH STUDEN%S\APPLIED
\ Psychology =
PEP _ : Class Control

(N=56) # (N=52)% o (N=uT)y

N % N % N %

\ﬁx NP Ot?er 38 68 27 52 21 45
A One Other ' 13 23 1 27 20 u3
Two Others  a o b 7 5 10 5 11

Three thgrs : ,f o ‘O 0 3 B o 0

Four or More Others 1; : o 0 2 u 1 2
Missing Data . 1 2 1 2 0 0

1

*Number of students who completed the GC Student Survey.

A
~7




TABLE 22

NUMBER OF OTHER COLLEGE ACCEPTANCES STUDENTS
RECEIVED PRIOR TO FALL, 1979

Psychology

PEP Non¥PEP Control . Class Control
(N=56)% T (N=52)% (N=u7)
N 3 N % N %
Nene . . 807 33 6l 28 60
One S 10 18 7 1 .12 26
Two 4 7 8 15 4 9
Three or more .0 0 2 y .2 4
Missing Data . 2 4 ' 2 . .y 1 2
TABLE 23 ¢
DO STUDENTS HAVE SIBLINGS WHO HAVE ATTENDED THE
UNIVERSITY PREVIOUSLY OR WHO ARE'
CURRENTLY ATTENDING? |
S tPsychology .
PEP Non-PEP Control ~ Class Control
(N=58)% (N=52) % - (N=47) %
N % N % - N %
Yes o 11 i 13 25 20 43
: . . . N
No : w79 37 . 26 55
Missing Data 1 Z 2y - 1 2

\

o » ) : .
_ *Number of students who coupleted the GC Student Survey.




- No, do not-pian’to
transfer

Yes, to a college within .
the University '

Yes, to another college

outside the University.

- Not sure:

Missing Data

\

STUDEN%§'>HIGHEST GRADE LEVEL COMPLETED BEFORE

|  TABLE 24
STUDENTS' TRANSFER PLANS FROM THE GENERAL COLLEGE .,

PEP

"(N=56) %

N %
18 32

T 19 34
0 0

- 18 32
-1 2

TABLE 25

Non-PEP Control

(N=52) %
N %
10 19
30 58

2 mn

8 15

2 mn

- “ENROLLING IN GENERAL COLLEGE

\

Less-than 8th grade
Eighth grade

Some high school
High school graduate

One year or less of
college o

Two or nure years of
cnllege

Other

Missing Data

~ PEP
"'-,t (N=56 }
NE g
0% o0
1 2
7 13
36 N
5 9
2 b
5 9
0 0

\ ' - —

Non-PEP: Control

(N=52)
R
0 0
0 . 0
2 4
L1 iQ
5 10:
1 2
0 0
3 6

49

*Number of studéntsvwho éomplefed;tﬁe GC Student Survey.

Psyéhology

Class Control'

(N=47) %

N %

L 9
30 64
3 6

9 19

1 - 2
Psychology

Class Control

(N=47),.

N %

0 0

0 0

0 0

34 72

8 17

2 L

2 oy

1 2



TABLE 26
——

YEARS SINCE STUDENTS LAST ATTENDED ANY SCHOOL

Psychology

PEP Non-PEP Control Class Control
(N=56) % (N=52) "(N=47) »
N % N % N %
Less than 1 year 25 ys 29 56 . 36 77
1 - 2 years 1 25 12 23 7 15
‘ 3 - 5 years . 5 9 " 8 3 6
6 - 10 years 6 11 - 2 w0 0
" More than 10 years R O B 1 2 0 0
Missing Data ' 2 Y 8 1 2"
o " TABLE 27
SINCE LEAVING HIGH SCHOOL OR OBTAINING A G.E.D.,
HAVE STUDENTS EVER TAKEN COURSES AT ANY
 POST-SECONDARY INSTITUTION?
. Psychology
PEP . ‘ Non-PEP Congpol Class Contgpl
(N=5S6) * - (N=52) © (N=47) %
N % N % ' N %
No | - 35 - 63 35 87 . w72
Yes . 21 . 38 17 33 : 13 . 28

¢

~




"TABLE 28

_ HIGHEST ACADEMIC DE@‘%E TO WHICH SpfbbNys ASPIRE
S

Psychology

PEP N"on.‘p/'%P Contr.ol Clags Control. -

(N=56) % Ty ® (N=BT)

B A LB N %

‘Nome 5 9 510 m 9
éertificate _ : 1 2 : v 2 1 2
Associate DeFree 2 '_ y - 1 2 5 1
Bachelor's Diagree - 27 L U 33 - 18 38
Master's Degree . i 25 U 21 T
Doctorate - | 3 6 3 | 18 y 9
Other =~ = o 0 y 4 2
Missing Data |  / 4 7 y 1k 6 13

*Numbéri of students who completéd the GC Student Suxwpy,




_TABLE 29

PARENTAL' OCCUPATION

: ; ) ~ Psychology RS
FEP : Non-PEP Control ' Class Control -
N R N5 AN 3
Professional ' 3 3 6 7 2 2
Managerial . 2 2 2 2 15 18
Farm ) 0 0 0 0 1 1
Sales | 0 0 1 1 7 8
Skilled Trade o 15 13 . 8 9 8 10
Servicé Trade 4 3 3 3 2 2
Unskilled | 2 2 . 1 1 Y 0
Other | ’ Y 23 s 10 - 10 12
Missing Data 63 5L 50 58 38 -'us""‘\




1773 S :

s shoun e Som——

" PARENTS' EDUCATIONAL LEVEL .
%
\ Psychology
PEP - Non-PEP Comtrol Class Control
(N=5_6).’= (N:SQ)*. ‘ (N=47)7?
fi ‘ Nother . Father Mother Father | Mother‘ ‘Father
¢ ‘ ‘ 4 S
| N i X ,v.{,‘i.\.\./.e.: LA A N R 1
 less than 8th prade R 5oy L 2 T (R SRR SRR B

Eighth grade B | U B A | - \\h\\ 8 5  10 00 5 1
. Some high school 783 5 g A U T I

High school graduate or equivalent "4 25 11 2 R R < B VI Lo 9 19

' s , .

To years: or less of college | - | - - |
but o' degree AP T R I 6 .12 3 ¢ 0 2 5 U
Post-high school vocational .
training or certificate 0,0 2 1 2 1 2 0 0 3 6

Nojear collepe'degres © 0 o 1. 9 A R R S

' Three-foﬁf‘iéars of college but - _ | - | |
10 degree ' . 2} 12 00 I 6 2 4 17
Fowqear college degree - ¢ g 01 9 S0 g U S TR Y
Sme graduaté school 9 o0 g g O R T R T T
 Graduate depree ' A O N
Other T R L S S 0 0 0
 Hisging Data - TR I I R TR
*ﬁumbef of students who completed the GC Student Survey,
) : ’ \
'EC 5‘1~

- B1



"TABLE 31

STUDENTS' SELF-RATING ON HOW WELL PREPARED THEY FEEL IN THE FOLLOWING AREAS

- Psyéhology
PEP Non-PEP Control Class Control
(N=56) # (N=529% T (=)

Very Fairly Mot Missing uVery Fairly Not Missing  Very Tairly Mot Missing
Well ~ Well ~Well Data , Hell -fell Well Data Weli  Well Well  Data

RN RN ¥$ NL NS NS NGB NS NS N3

%
- v Sy - Gt men treame T — e Ll — v . — i — — c——
12

Nath Skills 35 %64 1629 510 %5 20 2% 541 16 1u5 54
Hriting Skills ' OB MW 00 68 WU T 24 511 370 511 4 9 ?
Reading Skills 9% W 59 00 1 HOoRe 24 2% % 2w 3 - g
Study Skils 35w B 62 00 61 Ne 01 4§ 36 2960 1123 4 9

Library and Research C - , S '
Skills : 35 3664 173 0 0 815 3160 1013 36 6 13 25 53 12 26 % 9

%mmmmgmumoovwmmmya36msw5n

Science S K 23800 72650 1631 3.8 36 M5 163 49

y

History, Social 3 . S |
Sclence 611 3155 1832 12 . 612 3160 1223 3§ ¢ 49 3268 71 4 9.

Musical and Artistic ﬂ | | . ' -
Skills . - 10 48 250 1730 12 1529 2140 1427 24 1021 163 173 4 9

Decision-Making o - | o
Skills C1823 el sl 12 1325 3364 36 36 11 2 2757 49 5

Career and Collepe : o | : T 5
Major Plans 138 s gty 2y 1223 28 54 917 -3 ;5 919 2247 11923 511

#iunber of students who completed the GC Student‘Survey.

O




TABLE 82
DO STUDENTS THINK THEY WILL HAVE ANY TROUBLE

- PASSING ANY OF THEIR COURSES?

A Psychology
PEP ' Non~PEP Control . Class Control
(N=5€ )% ' N=52) * (N=u7)*
N % N e N %
Yes A I - 11° 2 25 5':5};‘
No 23 ny 26 50 21 us
Don't Know : 26 u6 22 v 1. 2
Missing Data , 1 2 2 4 o 0
}/.
' TABLE 33 ,
DO STUDENTS FEEL THEY NEED HELP IN DECIDING OR
; PLANNING FOR A JOB-OR CAREER?
_ . : Psychology
‘ - PEP " Non~PEP, Control Class Control
o, - (N=56)% - (N=52)z (N=UT)4
| N . _ % N % N %
Yes | 25 us 22 42 o 14 30
No 12 21 16 81 18 38
Not Sure | 17 .30 11 21 ” 14 30
Missing Data . , -2 oy 3 ) , 1 2

*Number of students who completed the GC Student Survey.




= TABLE 3
IN WHICH AREAS DO STUDENTS BELIEVE THEY WILL

NEED SPECIAL TUTORING OR REMEDIAL WORK?#%

-

. Psychology
PEP : Non-PEP Control Class Control
(N=56) & (N=52) = E (N=47) %
X% N _% Ny
English | ;33 59 - 16 31 6 13
- Reading - - o 17 30 4 8~ 2 y
‘Mathematics : 33 59 . 30 58 - 1 26!
Science - o 23w © 15 29 5 - 11
Social Science ’ 138 23 5 .10 1 2
Foreign Language | 14 25 8 15 3 g

- #¥Students checked as many as applied -

TABLE 35 |
HOW DID STUDENTS LEARN ABOUT GENERAL COLLEGE?%#

PEP Non-PEP Control

(N=56)x - (N=52)%
N N 5 N %
College Recruiter - ' s 16 | 11 = 21
Friends ~ : 17 30 10 19
Family - . - 6 11 - u: 8
Gﬁidance Counselor or : :
. High School Teacher 13 23 17 33
Media = o 0 2
orhef - t B 12 21 5 10

**Students checked as many as applied

*Number of students who completed the GC Student é%ﬂvey.




N »  TABLE 36
WHY DID STUDENTS ENROLL IN GENERAL COLLEGE?*#

' : Psychology
PEP Non-PEP Control ° - Class Control
(¥s5p)*. - ‘ (N=52) * (N=u7) *
N % N % N8
- ) N ' ' :
Iy parents wanted me to go 6 11 . 8 15 6 S 13
My friends wanted me to po . 3§ 3 6 12
T could ot 'find a job N 0 0 o 0
I wanted to yet away from E - :
.h°me 3 5 3 € . - 2y
To. be able to get a better : . : ' o '
job _ , 23 © 50 21 40 17 36
To ‘gain a general education | »
y . and appreciation of ideas 3B 1 - 23 . Ly c 28 60
 To 1mprove my academlc . .
backrround . : 25 45 ' 27 .52 24 51
There was.nothing better . .
'tofdo : _ 3 .5 .0 0 1 2
To make me a more cultured ‘ ' .
person - 23 y1 - 15 29 , 8 17
) S, . , ,
To ‘complete cpurses
. Decessary to”transfer to :
'.another college o 10 .18' 19. 37 21 45
_ " To be able to make more ' . //
. money .22 39 " 15 29 1y 30
Y - : .
.. To learn more about thlnps : . // :
“.  that 1nterest me . .27 7 u8 22 42 22 47
| To meet new and 1nterest1ng o : :
people AR 21 38 13 25 o 18 38
To prepare myself for
sraduate or profe551onal ‘ ‘
school | 22 39 o 18 3 1 30
oo . , ‘ o
-1 was not accepted to my ' : ,
: first—choice college 8 14 ‘ -9 17 18 38 .
I wanted a particular p;ogram : » : '
in the General Collepe it 16 , 2 4o . 2 L
L Gther Lo .. 3 5 2 oy 3 6
Qo k*StuP\hts checked as many as applled 55:9

EMC ‘IIumber of Studen‘ts Who comnletad ‘r)\a [o{al Q'f‘hﬂnn#- Ci1vernmee




 TABLE 37
~ IN WHICH OF THE FOLLOWING AREAS WOULD

COUNSELING BE HELPFUL?%#

Psychology-

: . PEP ‘ Non—PEP Control Class Control |
- (N=56) *. o (N=52)x (N=U7)2 -

N % N % N %

| Financial - . 3% e o us s 19
; rémn& - - R s . 2’ 4 1 2
Academic O a ug 26 50 17 36
Calreer\ \\_,//30/ 54 . oy 46 19 40

Making Friends ' 5 9 _ _E , 1 2 -2 L
Marriage or Couples 1 2 o o - 0 0
Sfressugeduction oy "7 - 4 e L : T
Chemical.Dependencf. } . 3. 5 - 1 2 | i 2

Test or Speech Anxiety . 7 13ﬂ., P 6 12 5 11

"Other S : 1 2 . ‘0 0 l 0 3 o

#*Studen*s checked as many as applied
.;*Number-of students who completed the GC Student Survey.




TABLE 38

PEP-I -- AMERICAN INDIAN STUDENTS (N=36)

High School Percentile Rank lean and Standard Deviation

N=9  ¥=2L4 SD=13.31  Missing Data = 27
Graduated from High School o
. R N %
Yes , L T ' 18 ":50!"‘
No ' , ‘ 9 25
Missing Data | o ' 28
Parental Occupation 2
o N o
Professional 0 0
Manégérial 1l 3
Farm’ | 0 0
Sales 0 0
Skilled Trade 3 8
_Service‘Tradé . 0 0
 Unskilled ' | T 3
Othex. ' | 9 25
Missing Data 22 < - 61
_Sourcé of Finéﬁcial Suppoff-to Attend‘Collgge ' | a
. Family 1 3 33.00
Work 6 17 - 28.17
Savings 1 3 25.00
Loan | . A 35.57
Scholarship o _ iU 39 . 81.57
Other ¢ - B 17 57.00
Missing Data o 16 4y |

X = Average percent of total support
4 0 .




TABLE 38 - CONTINUED

(PEP I - AMERICAN INDIAIM)

GC Entrance Comprehensive Exam - Means and
‘Standard Deviations:of Percentile Ranks

| N X $D
Organizational Ability - 4 32.92 . 23.26
' Verbal Ability (SCATY) o 29,17 25.69
Arithmetic L 24 35.42 . 26,74
Algebra . 24 - . 26.46 21.8u
Pre- and Post-Test Means and Standard Deviations
of Survey of Study Habits and Attitudes (SSHA). :
o N X SD
Pre-Test ;
Study Habits = 1 32.28  12.29
Study Attitudes ' 14 63.71  13.92
Study Orientation ' 14 86.00 22.88
Post-Test . . '
Study Habits ‘ 12 . us.e3 . 13.84
Study Attitudes E 12 6u.08  16.07
‘Study Orientation = ' 12 . 113.33 25.41°
Average Céénge ﬁer.Persoh Between Pré-
;nd'?ost-Tesf SSHA . o N % SD
/" Study Habits . = - o 11 1s.91 '10.65
- Study Attitudes- L 1 10.00 . 11.14

.Study Orientation . . .11 . 26.36 - 17.21.

62




“TABLE 38 - CONTINUED

(PEP I - AMERICAN INDIAN)

Means and Standard Deviations on
- Academic Motivations Inventory [N=10]

N X SD
Thinking Motives 9 . 2.96 .65
Achieving Motives g 3.71 .71
Persisting Métives 9 3.26 .50
- Competing Motives 9 2.33 1.00
Influencing Motives — ‘ . 10 - 2.30 o .52
K Facilitating Anxiety o 8 1.6 . e ,
Grades Orientation =~ =+ 8. 3.59 .65 -
" Economic Orientation® . A o 8. 3.69 . - .85 |
Desire for Self-improvement : 10 3,42 . .67
Demanding a _ ;9. : 2.42 f.57
Affiliating Motives ‘ - 10 '3.20 _ U5,
Withdfawing Motives =~ ‘ 8 2.50 .97
~ Need for Esteem 9 2,48 .20
Debilitating Anxiety. 9 2.62 1,14
| Dislike School -8 2.06 .86
Discouraged about School 9 2.13 .88 -
Pre and ‘Post Means and Standard Deviations '
on Mooney Problem Check List ’
. ' Pre (N=14) . Post (N=3)
A ; ‘ X" 8D X SD
' Health and Physical Development g 4.00 - 2.66 . 2.33  1.53
‘ Flnancgs Living Condltlons & Employment L4,8€ 3.28 2;67 1.53 :
Social and Recreatlonal Activities u.i# 2.48 ' §;33 1.16'\
Social-Psychblogical Relations 4,36 3.13 2.00 3.46
Personal-Psychological Relations | 5.07  3.69 5.33 .16
Courtshlp, Sex and Marrlage 1.57 1.40 1.67 1.53 |
Home and‘Family = 264 2.13 1.00  1:73
Morals and Religion . 1.71 1,90 .67  1.16
Adjustment to College . 8.43  4.01 . 8.33  1.53
The Future: Vocational and Educational 2.07 1.73 .87 1.16
- Curriculum and Teaching Procedure 1.50 02,25 1.67 _ .58
¥ ' . .
TOTAL - - o  40.43 19,47 T 28,67 11.50

(@)
Co-




TABLE 38

L PEP T -- AMERICAN INDIAN STUDENTS (N=12) %

" Sex of ‘Students

L ' " N %
Female - - 10 83
- Male o 2 17
Missing Data | o . o0
Age-of'Sfudents :
- N %
17 or upder' ~ 1 8
18 - 22 | b 33
23 - 25 4 33 o s
26 - 30 | 2 17 |
h 31 - 35 0 0 )
36 and ovér 1 8
.Missipp Data 0 o
Veteran Status
g N
Yes L : - _0 0 -
. No S . 10 a3
_ ) Miséing Data , . : 2 17 )
Students Planning on Vorklng Whlle
- Attendlng College .
. LN 8
No . 5 42
1-10 hours/wéek 3 25 \
11-20 hours/week 4 33
21-35 hours /week 0 0 )
36 or more hours/week 0 0> —
Missing. Data : 0 0 - - \
Was General College the Students' Plrst, | | _—
Second or Thlrd Choice? N 8
First Ch01ce . .8 75
Second.Choice 3 25
Tqird Choice 0 -0
'Fourth. Choige o 0 .
Missing Data o o 0 . 0 6‘2

[:R\f: f#Numbefigf'studenté'who comb;eted,the'GC Student Survey. ‘ | ST :

wll Toxt Provided by ERIC




o : | B TABLE 38 - CONTINUED

(PEP I - AMERICAN INDIAN)

Number of Other Colleges to Which
Students Applied

N %

No Other 9 75
One. Other ) 3 25
Two Others e - 0 0
Three Others -0 0

" Four or More Others’ 0 0
Missing Data. 0 0.

[3

Number of Other College Aéceptances Students
Received Prior to Fall, 1979 '

oP

» N
, None s 10 83.
One 2 a7
Two v 4 0
Three or more 0
- Missing Data 0
‘Do Students Have Siblings Who Have Attended the
University or Vho. Are Currently Attending?
| , N 3
Yes S 3 25
No - "9 75
Missing Data | S 0 0
Students' Transfer Plans From the
General Col}egg } N 5
No, do not plan to transfer ' y 33
Yes, to a éollege Qithin the R
University y 33
Yes, to another college outside '
the University o .0 0
Not sure .4 33
Missing Data ; 0 ° 0




TABLE 38- CONTINUED:

(PEP I - AMERICAN INDIAN)

Students' Highest Grade Level Completed
Before Enrolling in General College

N
Less than 8th grade 6 0
Eighth’ grade 1 8
 Some high school 4 33
High school graduate 4. 33
One year or less of college 2 17
Two or more years of college 1 8
Other 0 0
Missing Data 0 0
Years Since Students Last Attended _ _
'éBX_§EEEQE - "N %
Less than 1 year . 2 17
1 - 2-years. Sy 33
3 - 5 years 3 25
6 - 10 years 2 17
More than 10 years . '% 1 8
Missing Data 0 0
Since Leaving -High School or Obtaining a
G.E.D., Have Students Ever Taken Courses
at any Post-Secondary Institution? ’
. : ' ' N %
No ; : 6 50
Yes ' o 6 50
"Highest Academic Degree to-thch
Students Aspire ' N 5
. None 1 8
Certificafe" 1
Associate Degree 2 17
Bachelor's Degree 4 . 33
Master's Degree 3 25
. Déctorate 0 . 0
bther ' . 0 0
Missing Data ; 1



TABLE 38 - CONTINUED

(PEP I - AMERICAN INDIAN)

-

Parents' E i - 4 :
arent duqatlonal Peyel | o Mother Father

) S N % - N %
Less than 8th grade 1 8" . 0 0
Eighth grade. L 1 8 3 25
2 Some high school 2 17 2 17
. High sq@dol graduate or equivalent 5 42 y 33
Two yeafs or less of college
but no degree : : 2 17 . 0 -0
-Post-high school vocational
training or certificate - 0 0 1 8
Two~-year college degfee 0 0 0 0
. . Three-four years of college
e : , but no degree _ 1 8 Y 0
F' Fouf—year éollege degree 0 0 o . o
. Some gfaduate school 0 0 0 0
Graduate degree 0 0 0 0
Other 0 0 0 0
Missing Data 0 . 0 2 17
Students’ Self-Rating on .How Vell Prepared . | : _ s
They ‘Are in the Following Areas :
. ' : Very Well Fairly Well Not Well
N % N ) N5
. Math Skills 0 o 3 25 s 75
o Writing Skills 1 8 6 50 - 5 12
Reading Skills 3 25 6 50 3 25
Study Skills 0 0 5 42 7 58
Library and Research Skills 2 17 6 50 Y 33
Time Management Skills 2 17 4 33 6 50
Science 0 0 5 42 7 58
History, Social Science 3 25 3 25 6 50
Musical and Artistic’Skills 2 17 5 b2 5 42
Decision-Making Skills 2 17 7 sg 3 25
Career and College Major rlans 3 25 L. .33 5 L2
N —

/




TABLE 38 - CONTINUED

Lo T _(PEP I - AMERICAN INDIAN)
. Do Students Think They Yill Have Any Trouble
’ Passing Any of Their Courses?
N %
T Yes . 1 8
No 5 42
Don't Know _ . 6 50
Missing Data ] 0 0
Do Students Feel They Need HelE in Deciding /
or Planning for a Job or Career° N - é
Yes . 4 - 33
No - < o 6 .50
Not Sure | . 2 17 .
- Missing Data 0 0 Q_
-In Which Areas Do Students Believe They Will
. Need Special Tutoring or Remedial Work?w ,
. . _ N %
English 7 - 58
Reading o : | 2 17 .
| Mathematics ) , L 10 83"
Science = ° o 6. 50
Social Science % 1 8
Foreign Language o | : i 8 )
*Students checked as many as applied 4 b
How Did Students Learn About General
. Lollege? e <L N % Blank %
‘CollegefRecrditer, . 2 17, 10 83
Friends ' .3 25 9 75
Family ) ° 2 17 10 83
Guidance Counselor or High : T :
School Teacher ; 1 8 . ‘ 11 92
Media ‘ ' o 0o 12 100

Other . o 3 25 9 75 0

. #Students checked as many as applied




.TABLE' 38 - CONTINUED

‘ AU " (PEP I -.AMERICAN INDIAN)

Vhy Did Students Enroll in General PR
College?® ' Ly

My friends:wanted me to go c\

My parents wanted me to go

I could noéfgind a job*

17
25

67
33

17
17

17

o
I wanted tovgqf-away from home 1
To be able to/get a better job 9
To gain a gehéra1 education and
appreciation of ideas 10
To'imprové hy academic' background 7
There was. nothing better to do 1
To make me a more cultured person b
To complete courses negesséry to
.transfer to another college
To be able to make more money 3
To, learn more about things that. '
~ interest me 8
To meet new and interesting people o b
To prepare myself for graduate or
professional school 2
I‘wés not écégpted to my first- :
choice college . 2
I wanted a particular program in
K | the General College e, |
Other ' > N 0
_ *Students checked as many as applied \\xb\ﬁ
. . ‘\“
In Which of the Following Areas B
Would Counseling Be Helpful?+ \\ N
) Financial . A 8
Fémiiy | ' 0
Academic | ¢ 63
Career ) : 7
Making Friends : \ 0
Marriage or Couples 0
Stress Reductéon . T2t
Chemical Depéndéncy. 2
Test or Speech Anxiety 2
dther. 6
;) ‘ 1*Students;éheé§ed,as‘ﬁapy as applied £9

ol

67

50
58

17
17 -
17



TABLE 39

PEP II -- FONOLINGUAL AND BILINGUAL CHICANO STUDENTS (N=42)
. /

° . ) ’ ,,/
7

"High School Percentile Rank Mean and Standard Deviation //’ °

PO ) o 4 ’

N=8 X= 250 .SD = 21.49,  Missing Data = 34

Graduated from High School . | . L .

N %
> Yes ‘ ou 57
/ !
No o . 14 33
s . . / :
Missing Data // y - 1o,
. ' - / :
: | /
.Parental Occupation ! :
' VAR %
Professional /! 0 0
Managerial // 1 2
. Farm | / 0 0
Sales . // 0 0
Skilled Trade | / 6 14
Service Trade ' //‘ 1 2
Unskilled -/ 1 2
Other : / 9 21
Missing Data . / 2y 57
/ i
r/’
Source of Financial Suppért to Attend College a
| o - N % %
Family /’ 0 0 0.0
Work / . y 10 26.3
. / '
Savings / 0 0 0.0
Loan o/ _ 5 12 23.0
- Scholarship ; » 10 2y 86.6
Other / o 0 0 0.0
' Missing Data ‘ 31 74
Al /
;
/
a_ )
X = Average percent of total support
/
/ 5
/ ' ;
'Y T ’ 7!)
g - _ / -
ERIC |




TABL339--”é;uTINUED

(PEP II - MONOLINGUAL AND BIIINGUAL CHICANO)

ZGC Entrance Comprehensive Exam - l'eans and
. Standard Deviations of Percentile Ranks

, N X SD
Organizational \bility : 33 25,45 23,76
Verbal Ability (SCAT) " "33 15.36 14,69

’<\ Arithmetic 33 - 26,76 24,28

_Algebra : 33 26,52 20,48

Pre- _and Post-Test Mea..s and Standard Devic‘“ions
of Survey of Study Habits and Attitudes (SSHA)

. N X SD
Pre-Test : {
Study Habits - 33 45.88 . 15.24
Study Attitudes a3 56.24 14,71
Study Orientation 33 102.48 27.62
Post-Test 4 o »
Study Habits 29 41,59 ° 18.11
Study Attitudes 29 53.86 18.57
Study Orientation : 29 95,41 34,36
’ Average Change per ‘Person Bet.cen Pre-
and Post-Test SSHA o N - _SD_
Study Habits o 25 4,20 . . 11.40
Study Attitudes 25 -5.52 11.19
Study Orientation 25 -10.24 20,23

-\1

o)




| TABLE 39- CONTINUED
,(PEP II - MONOLINGUAL AND BILINGUAL CHICANO)

Means and Standard Deviations on . jor

Academic Motivations ' Inventory [N=22] - _ : f
N X SD ‘
Thinking Motives 18 3.27 .6y L
Achieving Motives 16 3.40° . .69 ”
' Persisting Motives | : 19 3.53 .80 :
* Competing lotives S 20 2.65 1.08
| Influencing Motives ) 18 3.15 A .o
Facilitating Anxiety 19 2.53 .96
Grades Oriertation " 19 3.61 .80
Econdmic Orientation - 20 3.65 .79
Desire for Self—improvement 21 3.48. .87
Demanding . . " 19 2.85 .79
Affiliating Motives ' 20 3.19° N
Yithdrawing Motives 13 2.61 .21
Need for Esteem . 18 .3.00 - .83
Debilitating Anxiety 19 2.81 1.00
Dislike School . 19 ' é.42 .87
Discouraged about School - 18 2.53 91
Pre and Post Means and Standard Deviations _
on Mooney Problem Check List Pre (N=25) ‘Post (N=16)
’ " : o X sD - X _sp .
Health and Physical Development 2.76  2.24 2,38 2.47
Finances, Living Conditions & Employment 6.28  3.86 '5.69 2.87
Social and Recreational Activities ‘ 2.80 ; 2.77 2.50 3.29
Social-Psychological Relations 2.3 3.59 2.4 2,99
* Personal-Psychological Relations . 3.20 2.87 . 3.00 2.85
Courtship, Sex and Marriage 1.60  3.45 1.69  2.75
Home and Family ‘ : 2.00 2.55 . 1.94 3.02
Morals and Religion 1.60 1.50 1.88 2.68
Adjustment to College - ‘ . 4.36 3.80 4,13 3.46
The Future: Vocational and Educational 3.00 2.74 2.81 3.45
Cug%iculum and Teaching Procedure ‘ 1.72 2.07 . 2.19 2.61
J e | ! /
TOTAL : ©31.40  20.47 30.63  26.73

‘

~¥
[4)




. \\ —

-+ TABLE 30

PEP II -- MONOLfNGUAL AND BILINGUAL CHICANO STUDENTS (N=30)#%=

[

Sex of Students

| N2
: . —
Female "}§ - 36
Male k , 36 62
Missing Data - 1 5
Age of Students
A N %
17 or under 0 0 ‘
18 - 22 o 18 60
23 =25 - o 3 10
26 - 30 1 3
a1 - 35” 1 3
56 and ovef 2 7:
Miséing Data - 5. 17
. Veteran Status
Ay N . %
. Yes . : o 0 0
e No : 26 87
. ' Missing Data L 13
Students-Planning_pﬁ'Working While
' Attending College - ' N 5
No ' 15 50
1-10 hours/week 2 7
11-20 hours/week 8 27
21-35 hours/week 3 10
36 or more hours/week 0 0
!issing Data 2 7
Was General College the Students"giggg,
Second, or Third Choice? N %
/Firét Choice 27 80
Second Choice 2 7 !
Third Choice , 0 0
Fourth Choice -5; S 0 0
Missing Data . . 1

-3
ERlC **Number of students. who completed the @C Student éLrVey.




TABLE 39 - CONTINUED = . j

i (PEP II > MONOLINGUAL AND BILINGUAL CHICANO)

Number of Other Colleges to Which

Students Apg}led o N % ‘
No- Other ' : o 22 73
One Otper 6 20
Two Others - 1 3
Three Others. 0 ° 0
Four or More bthers 0 0
1 3

Missing Data

Number of Other College Acceptances Students . .. !
Received Prior to Fall, 1979

N %
None 22 73
One w13
Two 2 7
- Three or more 0 |
Missing Data 2
Do Students Have Siblings Who Have Attended the
University or Who Are Currently Attending?
T , | N %
Yes . | . w13
No | o 25 83
Missing Data o 1 3
Students' Transfer Plans From the
General College N g,
h No, do ot plan to transfer o 13 43
Yes, to é college within the .
University. 6 20"
. Yes, to another college outside
! the University - 0 0
‘Not sure ‘ | 10 33
Missing Data N 1 3



TABLE 39 - CONTINUED

(PEP II - MONOLINGUAL AND BILINGUAL CHICANO)

Studénts' Highest Grade Level.Completed

e

Before Enrolling in Gemeral College N
' Less than 8th grade -~ 0 0

Eighth grade ' .0

_ "Some high school 2
/ High school graduate - I 23 77
f One year or less of college i 0 0
Two or more years of college 1 3
. Other’ ’ _ u 13
Missing.pata : 0 0
Years Since Students Last Attended : _
Any Schoplv o | | o N 5
' ,$\\Effs thah,inyear S . 15 50
1°~ 2 years o » k: 27
3-5 yg?rs ! 3
6 - 10 years 3 10
‘More than 1bxyears -2 7
Missing Data 1 3

Since Leaving High School or Obtaining a
S G.E.D., Have Students Ever Taken Courses ,

’ at any Post-Secondary Institution? N 8
RN No SR 21 70

AN

\\\ Yes I : | 9 .30

Highest Academic Degree to Which

Studenté\égpire N o
; Non; 2 7
Certificate. 0 0
Aséociaye Degree 0 . o
Bachelor's Degree o 16 53
Master's 5egree ' L 6 20
~ Doctorat. 3 10
Other 0 0
iMissing Data 3 10

., R ) N N »n’
L | _ v




TABLE 39 - CONTINUED

(PEP II - MONOLINGUAL AND BILINGUAL CHICANO)

- Parentsf Education

Mothe: Tather
| | | N % B %
Less than 8th grade - 14 47 13 43
Eighth grade | | 3 10 b 13
Some high school L 13 1 3
High school praduate or equivalent 2 7 L 13
- Two years or less of college
' but no degree . 1 3 1 2
Post-high school vocational ot N
training or certificate -0 0 0 9
Two~year‘cbllege degree 0 ¢ 1 4
Three-four years of college
but no degree . 0 0 0 o
" Four-year college.degree ] 0 -0 0] 0
Some graduate school 0 0 0 o
Graduate degree 0 0 0 Q
-* Other 1 3 1 3
Missing Data 5 17 5 17
Students' Self-Rating on How Well Prepared
‘Thgy Are in the Follqwigg Areas L Very Fairly Not Missing
' ’ Well Fell Well Data
4 N % N % N % N %
Math Skills 1 3 22 73 6 20 1 3
Writing Skills 2 7 22 % 6.2 0 0
Reading Skills 1 3 27 30 2 7 0 0
Study Skills 3 10 21 70 6 20 0 0
Librery and Research Skills 0 0 20 67 10 33 0 o0
Time Management Skills 2 7 20 70 7 23 0 0
Science 3 10 iy L7 13 43 .0 0
History, Social Science 2 7 18 60 9 30 1 3
Musical and Artistiq Skills 3 10 19 83 8 27 .0 0
Decision-Meking Skills | 6 20 18 . 50 5 17 1 3
Career and College Major Plans 8 27 14 47. 7 23 1 3




TABLE 39 -~ CONTINUED

(PEP II - MONOLINGUAL AND BILINGUAL CHICANO)

" Do Students  Think They Will Have Any Trouble
Passing Any of Their Courses?

N %

* Yes . © ' ,. 3 10
No o1 37
Don’t,, Know » 15 50

Missing Data - K 1 3

Do Students Feel They Need Help in Deciding
or Planning for a Job or Career?

(-4

. \ E N
A Yes | 17 57
No . . o - : 2 9
Not Sure ‘ . ‘ é 30
Missing Data v o 2 Y A

In Which Areas Do Students Believe They Will
Need Special Tutoring or Remedial Work?%

: N
English © 18 60
Reading - : S, 1u 47
-Hatheﬁatics ' . 15 50
Science’ _ 16 53
Social Science " 10 33
Foreign Language , 7 23
*Students checked as many as applied -
How D.~ Students Learn About General
College?® N $  Blank %
College Recruiter - 5 17 25 83
~ Friends . . 11 37 19 63
Family o 1 3 29 97
Guidance Counselor or High .
_ School Teacher - 8 27 22 73
S Media . 0 0 30 100
' Other : 6 20 24 80

*Students checked as many as applied




TABLE 39 - CONTINUED
/ : ° ° . ! N
(PEP II - MONOLINGUAL AND BILINGUAL CHICANO)

Why Did Students Enroll in General

. SOlle—ge?*‘ . . 4 N 3
My parents wanted me to. go. y 13
My friends wanted me to go 1 3

I could not find a job ' 0 0

_I'wénted to get away from home 2 7
To be able to get a better job 16 53
To gain a general education and 4 |

appreciatior of ideas 20 67.
To improve my academic background ' 13 43
There was nothing better to do 1 3
To make me a more cultured person 18 60
To complete courses necessary to i}

transfer to another college 5 . 17
To be able to make more money , 16 53
To learn more about things that

interest me ‘ 15 50
Tomeet new and interesting people 12 i+0
To prepare myself for graduate ‘

or professional schodl - 17 - 57
I was not accepted to my first- - .

choice college > 0. 0
I wanted a particular program in

General College i 7 . 23
Other . ) 1 - 3

*Students,checked as many‘as'applied

In Which of the Pollowiqg;Areas'

Would Counseling Be Helpful?# N %
Financial _ | - 21 70
Family . S 5 17
Academic | 11 37

" Career | 16 53
" ‘Making Friends | L 13
'_Harfiage'or Coupleé 0 0
Stress Reduction ™ - 1
Chemical Dependency 2
Test or Speech Anxiety f 0. 0
Other o u 13

Q. ?%tudents checked as many as a 1§.ed oy
IERJ!: o ts . | y ppl: L

IToxt Provided by ERI



TABLE 40

PEP IIT -~ BLACK STUDENTS (N=38)

High School Percentile Rank Mean and Standard Dé&iation

N=18 ¥ =35,39 . SD = 20.37 Missing Data = 20

Graduated from High School

a

X = Average percent of total support -

N s
Yes - 28 7
No _ . | | 6 16
Missing Data - o n 11
Parental Occupation .
. N .

-Professional 3 ‘v 8

Managerial 0 0
Farm 0. 0
Sales. 0 -0
Skilled Trade 6 "16

Service Trade '3

Unskilled 0 0

Other 9 23

Missing Data 17 us

Source of Financial Support to Attend College a
| : N 5 X

Family 6 16 43,17
Work 11 29 32.7%
Savings 2 5 22.50.
Loan 18 50.71
Scholarship M 37 74,71
Other 3 8 46,30

Nissing Data 17 us



TAELE yo - CONTINUED

(PEP III - BLACK STUDENTS)

GC Entrance Comprehensive Exam - lMeans and
Standard Deviations of Percentile Ranks

N

Organizational Ability s 28
Verbal Ability (SCAT) Y
Arvithmetic - ° 28
Algebra - : . 28

Pre- and Post-Test Means and Standard Deviations
of Survey of Study Habits and Attitudes (SSHA)

. N

- Pre-Test
Study Habits
‘Study Attitudes

(o) TN =2 B 3 ]

Study Orientation
Post-Test
 Study Habits
Study Attitudes

N

N

Study Orientation

Average Change per Person Between Pre-
and Post-Test SSHA -

Study Habits
.Study Attitudes

NN

Study Orientation

80

xf

21.93 .

18.46
31.28
31.25

X

62.83

58.50
121.33

39.50
38.50

78.00

- SD

19.41 -

14.95
21.92
31.35

SD

13.41
14,60
27.08

27.58

28,99

56,57

8D
3.54
12.02

15.56




TABLE 40~ CONTINUED o I

(PEP III - BLACK STUDENTS)

Means and Standard Deviations onm
- Academic Motivations Inventory [N=171

N X SD
Thinking Motives 13 2.87 .67 ~
Achieving Motives . 13 3.66 . .91 o
Persisting Motives | . 14 3,62 .83
Competing Motives - 15 © 2.53 .87
Influencing Motives - 15 2.68  1.17
'Facilitating Anxiety : A4 - 2.26 .85
Grades Orientation 15 3.46 .86
Economic Orientation . 15 -  3.50 .82
’ Desire for Self-improvement 13 3.17 .88
Demanding ' C 14 2.86 .85
Affiliating Motives L 16 . 3.13 .93
Withdrawing,Motives oy 2.32 .94
Need for Esteem ‘ . 11 2.79 .97
Debilitating.Anxiety | | 15 2.59 ©1.04
' Dislike School 13 1.98 .99
Discouraged about School . 1 2.12 .on
Pre and Post Meéns and Standard Deviations . 7 e
on Mooney Problem Check List _ Pre (N=3) . Post (N=i)
X .sD X s
Health and Physical Development - 1.00  1.00 1.25  1.50
Finances, Living Conditions & Employment 1.00° 1.00 2.25 3.30
S e s -Social"and"Recr;atiOnaI“Aétivifiéﬁ“"““‘““"“"1?67""'”1153“*“"“"“1725“”" 1,507
B Social-Psychological Relaticns .67 .58 .50 1.00
Personal-Psychological Relatibns ‘ .67 .58 .50 .58
Courtship, Sex and Marriage ' .00 .00 .50 1.00
Home and Family .00 .00 .00 < .00
Morals and Religion o ' .33 .58 .00, .00
Adjustment to College .33 .58 2.25  3.86
‘ The Future: Vocationai»and Educational .00 .00 .00 .00
Curriculum and Teaching Procedure. o .00 .00 .75 - .96
TOTAL - | ' 5.67  2.52 9.25 12.31

81




TABLE 40

PEP III -- BLACK STUDENTS (N=1u4)%#%

Sex of Students

. " Al __L %

Female 13 36

Male : ‘ 23 58

Missing Data ‘ 2 | 6

] /

"Age of Studénts .

. N __5%

| 17 or under y 29

al 18- 22 5 36

' 23 - 25 2 14

26 - 30 1 7

‘31 - 35 2 1y

° . 36 and over 0 0

'ﬂissing paté - 0 -0

Veteran Status .
. N. 96 »b

e e i e

Yes . - 3. 21
No . . ; 11 79
Missing Data 0 0

’ Students Planning on Working While -

Attending College

N %
No | w29
1-10 hours/week i 14
11-20 hours/week 6 43
21-35 hours/week 1 -
36 or more hours/week ) 1
- Missing Data ‘ c
Was General College the Students' First,
Seconq, or Third Choicq? l N g
First Choice 7 50
-Second Choice . 7 50
- -Third Choice 0 0
— * . Fourth Choice 0 - 0
' - Missing Data - U 82 o 0

[ERJ!:‘ **Number of students- who completed'the GC Student SBﬁVey.




. TABLE yp -~ CONTINUED

.

Number of Other Collepges to Vhlch
‘Students Applled

-~

\i\\l " "{PEP ITI - BLACK STUDENTS)

"ﬂieeing Data.

N %
No-cher 7 50
: -One Other . 4 29
Two Others 3 21
Three Others 0
' Four or More Others 0
Missing Data- . 0
Number of Other‘Gollege Acceptances Students
Recelved Prior to Fall, 1979 :
_ N %
*None . 8 .:.57h
Cne . 29
Two : . 2 . 14
Three or more 0 0
Missing Data" 0 0
‘Do Students Have, Siblings' Who Have Attended the
University or %ho Are Currently Attending?
o o . _N 3
Yes . - Ty "?g
No~ : : 10 71
Misslng Data : - 0. 0
Students' Transfer Plans From the :
General Coll;ge ° | N 8
«No, do not plan to transfer , .1 7
Yes, to a college w1th1n the '
. University . . 9 54
. Yes,fto’another°college outside
.. -the University- 0
Not sure b 29
0

[A)



 TABLE 40 - CONTINUED

(PEP III - BLACK STUDENTS)

. oY . ) o
- Lea -

Studehté' ﬁiéﬁééf%érade Level Completed
" Before §nrollin? in General College

NL
, Less than 8th grade ' 0 0
/ Eighth grade 0 0
/' Some high school 1 7
/ High school graduate g9 64
One year or less of college . Q 3 21
. Two or more years of college 0 0
Other 1
Missing ‘Data , 0 0
.Years Since Students Last Attended
Any School . N 3
Less than 1 year 8 57
s 1~ 2 years 2 14
3 -.S years 1 7
6 - 10 years' 1 7
More than 10 yeérs 1 7
Missing Data 1 7
" Since Leaving High Sbhooi or Obtaining a
G.E.D,, Have Students Ever Taken Courses
at.any ‘Post-Secondary Institution? “ :
- N %
/{// o . | 8 57
Yes o l "6 43
Highest Academic Degree to Whlch‘ L
& Student° Aspire , N o
- None o . 2 t1u
) C'Céftificate . - Ny B |
Associate'Degree — - 0 0
Bachelor's Deg:ee 7 50
Master's Degree . _ \ 5~ 3¢
‘Doctoréfe ) ‘ . -0
- Other o N JE;"';O
ﬂiséiné Data - o . 0 0




TABLE 40 - CONTINUED ;

(PEP III - BLACK STUDENTS)

i - )
o Pa?ents' ngcgtion Level Mother Father
N % N %
iLess than 8th grade _ 20 14 2 p
/Eighth‘grade . 0 0 .0 0
/ Some high school | 1 7 2 14
High school graduate or equivalent 7 50 3 21 -
Two years or less of college . ' T
- but no degree ' ' 2 -1 1 7
‘Post-high school vocafional _ ‘
~ training or certificate 0 0 i}
, Two-year éollege degree ' 0 0o 0 0
| Threé-fbur yéars of college
~but no depree 1 7 1 7
Four-year college degree 0" 0 1 7
Some.graduate school 0 0 0 0
Graduate degree 0" 0 0 0
Other 0 0 0 0
Missing Data 1 7 3 21
| o _ b i
Students' Self-Rating of How VWell Prepared 5 . _
They Are in the Following Areas Very 'Fairly " Not Missing

Well Well ‘Well Data

N % N % N % N %

Math Skills . 2 14 11 79 17 o o
Writing Skills 'y 29 10 71 o o o o
Reading Skills 5 36 9. 64 0 0 0 0

Study Skills o .0 11 79 3 21° 0 O

Library and Research Skills 1 7 10 :71 3 21 0 O

Time ﬁanagement Skills 1 7 9 6u4 4 29, 0 0

Science 1 7 10 71- "3 21. o0 0

History, Social Science 1 7 1071 3 21 0 0
. Musical and Artistic Skills 5 36 4 29 b 29 1 7

Decision-Faking Skills 5 3 9 6 0.0 0 0

2 14 9 &Y 2 14 17

Career and College MajorIPlans




7/ . ~ TABLE 40 - CONTINUED

/ : o (PEP IIT - BLACK STUDENTS)

L

Do Students Think They Vill Have Any Trouble
Passing Any of Their Courses?

; N %
Yes ' 2 1y

No 7 50

Don't Know} 5 36

0 0

Missing Data

Do Students Feel They Need Help in Deciding
+  or Planning for a.Job or Career?

» - . o . N %
Yes . L 29
No v 29
Not Sure 6 43
Missing Data 0 0
. i
In Which Areés Do_Students Believe They Will - .
Need Special Tutoring or Remedial Work?® R
: N %
English 8 57
Reading 1 7
Mathematics 8 57
Sciencé 1 | 7
Soéial Science - 2 14
Foreign Language 6 43

. %Students checked as mahy as applied

How Did Students Learn Abodt General
| % . Blank %

College?*‘ ' N
| College Recruiter 2 1 12 gp
Friends 32 11 79
Family 3 21 11 79
_ Guidance Counselor or High o
i - 5chool Teacher ‘ - 4 29 10 - 71
Mediz = - . : N 00 . 1w 100
Othe~ A 3 21 11, 79

LW . . . !

*Stqdenta':heéked as.many as applied

S6




TABLE 40 - CONTINUED

C- - (PEP III - BLACK STUDENTS)

Wy Did Students Enroll 1n Ceneral

College?* N o
My parents wanted me to go 0 0
My friends wanted.me to go 0. 0
I could nct find a job 0 0
I wantedcto_get awa&-frcm home 0 o
To ce able to pet a better job . 3 21
To pain a oeneral education and
appreciation of ideas L 29
To 1mprove;my academic background o 5 3¢
There waevnothinﬁ better to do- 1
. To make: me a mcre cultured. person - i 7
To complete courses necessary to
transfer to another college 3 21
To be.able to make more money a o 3 21
- To learn more about thlnrs that . [
v interest me , _ - L 29
To meet new and interestins people 5 - 36
P To.prepare myself foriyraduate or ;
I professional sé¢hool 3 21
,/ I was ndt accepted to my first.- . |
s choice collese g 6 43
I wanted a particular progrem in :
' General Collere 0 0
Other . - _ ‘ 2 14
‘*Students checked as many as éppliedo
In Which of fhe Following Areas
Yould Connseling Be Helpful % - g
Financial _ 7 50
Family 0 0
-Academic . 7 50
Career o 7 50
Making ' Friends 1 .7
Vapriage or Ccuples 5 0 0
! Stress Reduction 0 0
Chemical Dependency. = ' o o
Test'cr Speech Anxiety 1 7
: Other ‘ L i 7
o ‘". nStudents checked as many as applled ‘ é;;’




TABLE 4l

CORRELATTONS BETWEEN SELECTED VARTABLES AND MEASURES
OF ACADEMIC SUCCESS AND RETENTION

A. PEP and Non-PEP Control -

: Cumulative Cumulative Cumulative Continued
[ : CCR GPA (no N) GPA (N) Registration
High School Percentile Rank . Ligit -.05 . 29k 16

, GC Comprehensive Exam

 Organizational Ability .02 .25%% .07 o
Verbal Ability -1 A4 " -.08 -.02
Arithmetic =07 .03 -.11 -.06

7 AMI Scales ' | _

" Thinking Motives , .03 .01 on .12
Achieving Motives ou .16 L .ee : .08
Persisting Motives .20% .09 ‘,204 .16
Competing Motives | -.02 -7 -.0u -.09
Influencing Motives .03 .09 .07 .oy
Facilitating Anxiety -.04 I K . .03 ~.08
Grades Orientation ' o0 . -.07 -.02 11
Economic Orientation o ‘ .05 . -.12 -.03 'ﬁll
Desire for Self-Improvement' . .00 : -.C8 .01 L1y
Demanding .05 .09 .09 . -.08

- Affiliating Motives -0l -.06 01 .08
Withdrawing Motives : i .03 ‘ .04 : .00 -.09

E Approval Motives - ' .10 05 - o 14 . .10
Debilitating Anxiety .15 A1 a8 -.03
Dislike School ' . I T .00 - -1 -15
Discouraged About School ' -.17 ‘ -.0u - -.25%%

- . Male Continuance .08 7 .08 .02

 Female Continuance | _ .08 i .05 .22%
Male GPA to .02 C o8 .03 .

- CCR (Fall) | L e el e g
GPA Fall (No N) JR— —— e .03 "
GPA Fall (M) Jp— - a7

* p < .05 .
th P rs _01 - {

C e

8g




TABLE 41 - CONTINUED

B. 'Psycholggy Class Control

Cumulative _:Qumulative Cumulative -Continued
o ; CCR GPA (no N) GPA (N) Registration
High School Percentile Rank: .17 -.05 .15 .02
'GC Comprehensive Exam
Organizational Ability .08 R EL .33 -.10
Verbal Ability - g .08 LD 3544 -.07
Arithmetic .05 JLu2kE .31 -.086
- Algebra | B L 27%% - .25% pTHR .13
AMI Sééles _ . _ \
Thinking Motives 5 -.05 .02 =.11 -.13 -
Achieving Motives ” -0l . -1 .13 -.08
Pgrsisting Motiv?s : | .09 .02 ‘ .04 | b'. .21
LCompeting Motives ‘ 2y -.08 -.23 -.12
Influencing Motives - -.09. BT 2,18 -.11
Facilitating- Anxiety : -.ou% .10 ~.06  -,26%
Grades Orientation | : - =.20 ~-.33% - 37%% -.20
Economic Orientation . -.06 T 5.-.29* -.27* -.12
Desire for Self-Improvement ' .02 =17 -.09 «11
‘ Bémanding g | . -.15 .1 S L -.01
Affiliating Motives . .02 -.09 S -.04
Withdrawing ﬁotives” -.21 . =.18 .*'.‘-}25* -
Approval Motives ? —.2u® L 25% & -.32% -.09
Debilitating Anxiety -.02 -.29% .18 ~ -.05
' Dislike School . . - * -.22 B TR -25 -i2
. Discouraged About School -.06 S LSRR o .3gh .08
Male Continuance S o1 -.25% -.20 e L
Female Continuance ' ' .04 .06 . .06 .10
Male GPA o .18 RIRED .33%% -.11
" CCR (Fali) o —— —— —— ' .55%%
'GPA Fall (no N) . L. 65
GF4 Fall (N) - QU -—-- ---- - 3R
. %D (.05"

P .0l




TABLE 41 - CONTINUED

C. All Students Combined

Cumulative Cumuiative Cumulative Continued

_ CCR GPA (no N) _GPA (N)  Registration
High School Percentile Rank L 3Lk -.05 . 23%% .08
GC CompreheﬁéiVe Exam
Organizational Ability , 14 . ogh# 21%% - - o5
Verbal Ability | : .10 L 21%% L 1uddk 201
Arithmetic .08 ,15% .08 -. 04
Algebra L2060 o4 . .09
AMI Scales _ 4
Thinking Motives -.03 .02 =01 .0l
Achieving Motives ' .00 .08 201 .03
Persisting Motives: = . .13 .07 T L
Competing Motives - -.09 -.07 -.10 -.11
Influencing Notives . | : -.02 .01 ,00 -.01
Facilitating Anxiety ° -.06 ' .i2 4 02 v -.08
Grades Orientation = - -.02 -.15 =12 .03
Economic Orientation -0l -17 =11 . .03
Desire for Self-Improvement -.05 -.06 -.05 .lql-
Demanding | 01 .03 oh .06
ASfiliating Motives - - .0l -7 Lol .07
Withdrawing Motives - L .os -.03 -.02 -.03
* Approval Motives 03  -.03 . .03 .06
~ Debilitating Anxiety - ' .13 .00 .06 ~ =.02
~ Dislike School . -9 -.08 -0 . -.08
.Di§couraged Aboﬁt School - =09 -.15% -.13 ' -.15%
Male Contihuance .06 S N -.03
Female Continuance .06 .10 .05 .17k
' Male GPA e T e 07 08 .05
CCK (Fall) o I T—— ———- g
~ GPA Fall (no N) p— ——— -man .00
. -.GPA Fall (N) . e B UL
. % p g .05
* %k p< .01 C
R =_,~.'\f\‘ 9” o s




TABLE 42 .

. MEANS OF CCR AND GPA CLASSIFIED BY.SELECTED VARIABLES

_ * Non-PEP - Psychology
PEP ‘Control Class Control

"CCR  GPA GPA CCR GPA GPA ©~ CCR GPA GPA
year (no N) (N) year (no N) (N) year ‘mno N) (n)

Female , S : ,
5 Mean - " .50 2.69 1.73 .49 2,32 1.u6 .73 2.39  2.01
' Number 3 52 42 52 us 3y 42 50 U6 49
' Male - | , . —_ N :
Mean .52 2,58 1.72 .57 2,16 1.48 .74 2.47 2.00-
Number 57 43 55 37 3y 37 30 27 29
Age
17 - 22 : ' _
‘Mean - " -62 2.78 2,16 .49 2.01 1.28 .73 2.35 2.04
~ Number 31 29 30 37 32 35 1o 38 39
23 and older , _ N : ' :
Mean : .52 - 2,61 1.75 .59 2.55 1.78 .77 3.30°  2.99
Number 19 16 19 11 9 11 5 5 5
Father's Academic
Background X
3 High School Diploma
g or less . ; - .
Mean .+~ .80 2,72 2.03 .58 2,19 1.59 . .71 2.48 2.19°
* Number 3 33 . -37 = 22 21 21 17 16 16
. . Beyond high school o _ ' . o
Mean .76 - 2.82 2,60 . .55 2.20 1.59 .75 2.48 2.15
Number 7. 7.7 19 17 18 26 25 26

Students' Aspirations

Four-year degree

or less _ ‘
Mean - ——58 2.65 2.03 e 2,04 1,23 .72 2,47 . 2.22
Number ' 34 30 33 23 21 23 P27 26 26
< Beyond four-year | ' .
degree o _ ~ .
Mean ' . .60 2.88 2,04 .56 2.32. 1.76 .81  2.62 2.37
Number 17~ 16 .17 20 17 - 18 13 13, 13
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TABLE 43

I e ——

* PERCENTACES OP STUDENT REPENTION CLASSIFTED BY SELECTED VARTABLES

s
 Penale
Hale

e
17-22
23 and oldep

Father's Academic

Background

High school diploma or less

Beyond high school

Students' Aspivations

| Four-year degree or less

‘Beyond four-year degree

R
RIC

Full Tt Provided by ERIC.

I “ " NoneDEP . Psychology

PEP . Control —__Llass Control
Remained - Dropped Remained =~ Dropped Remainkd Dropped .
Registered . Out Registered ~  (Out Registered out

o

AR T T S T S R

e — - — — At i — — —— o——

2 55 Pl 45 26 o N w8 63 19 37
36 B0 24 - 4 29 %9 24 2 87 4 13

2N TS A S A S T R

o8 7 w1 % 5 w3 @ 2w

R T | R R R R T T
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